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Certified Employees’ Evaluation Guidelines and Protocols
South Central School Corporation

Overview and Purpose
The School Board, through the powers derived from the General Assembly of the State of Indiana, is
responsible to act upon recommendations by the administration regarding the employment and/or
termination of all personnel. To aid in the process of employment recommendation and ultimately to
aid the Board in their determination regarding final employment decisions, a system of evaluation
has been created. This document was collaboratively created by a committee comprised of South
Central Community Schools’ administrators and teachers using provisions of the Indiana Code 20-
28-11.5 as guidance.
South Central Community School Corporation certified employees will be evaluated annually using
the South Central Schools Evaluation model. This evaluation system includes rigorous measures of
teacher effectiveness, uses a wide-range of objective data, and allows for a designation of Highly
Effective, Effective, Improvement Necessary and Ineffective as a result of the final summative
evaluation.

EVALUATION REQUIREMENTS AND PROCESSES

Performance Level Ratings
Each educator will receive a rating at the end of the school year in one of four performance levels:

Highly Effective: A highly-effective teacher consistently exceeds expectations both in terms of
student outcomes and instructional practice. This is a teacher who has demonstrated excellence,

as determined by a trained evaluator, in locally selected competencies reasonably believed to be
highly correlated with positive student learning outcomes. The highly-effective teacher’s

students, in aggregate, have exceeded expectations for academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

Effective: An effective teacher consistently meets expectations both in terms of student
outcomes and instructional practice. This is a teacher who has consistently met expectations, as
determined by a trained evaluator, in locally selected competencies reasonably believed to be
highly correlated with positive student learning outcomes. The effective teacher’s students, in
aggregate, have achieved an acceptable rate of academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

Improvement Necessary: A teacher who is rated as Improvement Necessary requires a change
in performance before he/she meets expectations either in terms of student outcomes or
instructional practice. This is a teacher who a trained evaluator has determined to require
improvement in locally-selected competencies reasonably believed to be highly correlated with
positive student learning outcomes. In aggregate, the students of a teacher rated improvement
necessary have achieved a below-acceptable rate of academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

Ineffective: An ineffective teacher consistently fails to meet expectations both in terms of
student outcomes and instructional practice. This is a teacher who has failed to meet
expectations, as determined by a trained evaluator, in locally-selected competencies reasonably
believed to be highly correlated with positive student learning outcomes. The ineffective
teacher’s students, in aggregate, have achieved unacceptable levels of academic growth and
achievement based on guidelines suggested by the Indiana Department of Education.
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Any certificated employee who receives a rating of Ineffective or Improvement Necessary will not
be eligible for any pay increase for the following year.

Each certified staff member will be evaluated at least once a year; however, he or she may be
evaluated more.

All tracking and data storage will ultimately be managed and stored securely by the evaluator.
Certified staff may report and provide additional data/evidence to the evaluator for purposes of
compiling the final summative evaluation.

All of South Central Schools Evaluation model include ONE basic part for the 2025-26 school year.
That is:

Performance Evaluation, which has general observation rubrics. The teacher observation will
be worth 100% of the overall final rating for a teacher.

Highly Effective Effective Improvement Ineffective
Necessary
4.0 35 2.5 1.5 0
Points Points Points Points Points
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In cases of any long-term leave, absence or otherwise of a certified staff member that makes
determining an accurate summative evaluation not possible, South Central Community Schools adopts
the following guidelines. A certified staff member must have worked at least 120 days out of 180
(taking into consideration all leave from actual duty) to qualify for any incentive/merit pay. For the
certified staff member who does not remain on active duty for at least 120 or more days, his/her
teaching status will be evaluated for job performance regardless of time on actual duty, but any final
summative evaluation will not be completed and thus no rating will be given for that year. If the
certified staff member and the evaluator believe a fair final summative evaluation can take place, then
this provision can be waived by the teacher, in writing, to the supervising administrator. This is not to
suggest that a teacher could not be retained or terminated for good and just cause as allowed in state
statutes or for other reasons outlined in statute, but the summative evaluation cannot be used in
making employment determination due to the lack of actual active duty work.

The South Central Schools Evaluation model includes a system of improvement for all teachers rated
Ineffective and stipulates that any teacher deemed as having a negative impact on student learning
cannot receive a rating in the top two categories, nor can he/she receive any type of merit/performance
pay for any given year.

Negative Impact: For all ILEARN (grades 4 to 8) teachers, South Central Community Schools
establishes that any teacher’s summative evaluation that is rated in the bottom category (Ineffective) is
considered to have had a negative impact on student learning based on the Indiana Department of
Education’s definition of Negative Impact.

If a certified staff member receives a rating in the bottom two categories, he/she may request a
meeting with the superintendent to discuss the evaluation results within seven business days from the
time of the final summative evaluation conference with the evaluator.

Once an evaluation is completed for each certified staff member, those deemed to be rated
Improvement Necessary will work collaboratively with the evaluator to determine if an Improvement
Plan is needed. An Improvement Plan will be created for anyone rated Ineffective. The teacher and
the evaluator will review the Improvement Plan no later than 90 days after it is created. The
Improvement Plan is included as Exhibit A and the Improvement Plan Review is included as Exhibit
B. Course work being taken by the teacher may become part of the improvement plan. Any certified
employee that has been rated as Ineffective for two consecutive years may be considered for
termination at the end of his/her second evaluation once all components have been received and the
employee has been notified of the final rating by the evaluator.

Building level administrators will be responsible for ensuring students are not instructed for two
consecutive years by teachers rated as ineffective. If this type of situation is unavoidable,
administrators will communicate with parents in writing, and by individual meetings if
requested.

Certified Staff Evaluation Plan, South Central Community School Corporation, 4940 4




Evaluations will be completed by the administrative staff of South Central Schools or special
education department. All evaluators will use the Charlotte Danielson rubrics and receive ongoing
training in the collection of valuable and relevant evidence to support scores.

Teachers and administrators will receive professional development to help them understand how to
use this tool to identify, evaluate, and recognize teaching practices that ensure improved student
achievement.

Each year, the evaluation /tools will be reviewed by the Teacher Evaluation Committee and
adjustments will be made as needed and be submitted to the South Central Classroom Teachers
Association and the South Central School Board for final approval.
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DEFINITION OF TERMS

EVALUATOR:

Teachers will be evaluated by their immediate supervisor
Principals will be evaluated by the superintendent
Directors will be evaluated by a principal or superintendent
Superintendent will be evaluated by the school board

LOCALLY IDENTIFIED ASSESSMENT:

An end of course or end of grade level assessment which meets all relevant and applicable Indiana
Academic Standards and that is approved by the school administration because the administration
believes the specified assessment serves as a reliable, valid, and rigorous measure of student
achievement and progress for a specified course or grade level.

OBSERVATION:

A visit to an teacher’s place of employment by an evaluator throughout the school year for the
purpose of collecting data to be used for the administrator’s final summative evaluation and/or for
future instructional improvement activities to be determined by the evaluator.

POST CONFERENCE OBSERVATION MEETING:

A meeting between the administrator and evaluator may be held after any observational and/or
evaluative activity or event.

PRECONFERENCE OBSERVTION MEETING:
A meeting between the administrator and evaluator that will be held prior to any observation.

PROFESSIONAL PRACTICE EVIDENCE:

Data collected by the evaluator and/or data submitted by the teacher that provides objective evidence
to support the final summative evaluation rating. Evidence must directly correlate to the
performance evaluation components, as outlined in this evaluation document.

SUMMATIVE/PERFORMANCE EVALUATION:

An official, summative evaluation in which instructional skills, leadership, professionalism and
student achievement data are collected, analyzed, and a determination is made regarding the
individual administrator’s evaluation rating and/or placement. The summative evaluation shall
occur at least on an annual basis.

STUDENT ACHIEVEMENT DATA (Formal and Informal):

Student academic performance information that consists of the results of multiple student academic
assessments and/or activities. Following are some potential assessments and/or activities that may
be used as student achievement data: The school’s rank/grade as per the state grading system for
individual schools (A-F), State Growth Model information, ISTEP+, End of Course Assessments,
NWEA, local corporation identified assessments, teacher constructed assessments, student projects
and/or assignments, observations, and any other academic assessment or activity determined to be
appropriate by the evaluator.
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TEACHER PLACEMENT CATEGORIES

1. Probationary: Teachers newly hired by South Central Community Schools on or after July 1,
2025.

2. Established: Teachers hired by South Central Community Schools before June 30, 2025.

3. Professional: Any “Probationary” teacher rated on their summative evaluation
as “effective” or “highly effective” in three of five years.

A “Professional” teacher, per the category listed above, reverts to “Probationary” status if the teacher
receives one “ineffective” summative evaluation. An “Established” teacher may be dismissed for
incompetence upon receiving two consecutive “ineffective” summative evaluation ratings or if three
out of five summative evaluation ratings are in the bottom two categories of performance
(“improvement necessary” and/or “ineffective”).

The superintendent may decline to continue a probationary teacher’s contract if the probationary
teacher:

1. Receives an “ineffective” rating on a summative evaluation.

2. Receives two consecutive “improvement necessary” ratings on a summative
evaluation.

3. Receives any combination of “improvement necessary” or “ineffective” ratings
within five years.
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REFERENCE CALENDAR

Probationary

Professional

Established

Established/
Professional with
Awareness Plan or
Support Team

New teachers
Teachers will
remain in this track
until they earn
three Effective or
Highly Effective
ratings in any five
year period. Once
they earn three
Effective or Highly
Effective ratings,
they become
Professional.

New teachers that
have earned three
Effective or Highly
Effective ratings.
The first group of
teachers to be called
Professional will
start at the
beginning of the
2017-2018 school
year.

Teachers hired
before June 30,
2014

Non-renewal | Could be Could be Could be terminated | Could be terminated
of contract terminated after terminated if they if they remain in the | if they remain in the
one year. remain in the ineffective category | ineffective category
ineffective category | two years in a row two years in a row or
two yearsinarow | or three years within | three years within
or three years five years. five years.
within five years.
August/ Staff Development | Staff Development | Staff Development | Staff Development
October
1 formal by 1 formal by
Minimum December 15th December 15th

Requirement
— First

Semester

1informal by May | 1 informal by May | 1 informal by May | 1 informal and 1
Minimum 15th 15t 15th formal by May 15th
Requirement
— Second
Semester
May or as Summative report | Summative report Summative report Summative report
soon as all
scores are
complete
Items that Pre and Post Evaluation Form Evaluation Form Awareness Plan form
will be Conference forms | Summative Report | Summative Report Evaluation Form
placed in Evaluation Form Summative Report
teacher’s Summative Report
permanent
file.
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LIA (Locally Initiated Assessments) Protocol

All course/subjects in grades K-12 will construct end of course year OR end of course semester final LIAs
that will reflect growth and achievement (learning) for the time period indicated. All scoring of LIAS
WILL be used as a part of a teacher’s, and administrator’s summative data evaluation as mandated by
Indiana statute. The following are suggested protocols for developing, implementing and scoring these
LIAs.

1. All LIAs will be teacher developed through one or more of the following methods: Originally created,
shelf or commercial type; professional association developed; borrowed from other like teachers or
districts; or criterion referenced tests that are available through testing companies. Ultimately, the
superintendent or his/her designee will give final approval for a given LIA or for common LIAs used
throughout the district.

2. All LIAs will be developed under the oversight of building principals. Where there is one course at a
given school, the principal has final approval of the LIA used. Where multiple teachers are involved, the
LIAs will be commonly developed, commonly scored and commonly assessed. For example, if there are
three teachers that teach geometry, then each teacher will give the exact same common LIA. In cases
where this course is offered as an honors course or remedial course, a separate LIA is permissible. In
multi elementary schools, common LIAs, common scoring and assessments will be used. Similarly, as in
the above example, differing L1As are permissible for remedial or honors level courses or subjects. It is
permissible for a district to work collaboratively with other schools to use the same or very similar LIAs.
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Appendix A
Improvement Plan for Teacher

Name School

Grade Level and/or Content Area Date

Concern:

Joint Plan for Improvement:

90-Day Time Frame

Comments:
Teacher’s Signature Administrator’s Signature
Date Date
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Appendix B
Improvement Plan Review for Teacher

Name School

Grade Level and/or Content Area Date

Concern:

Review of Improvement Plan:

Teacher’s Signature Administrator’s Signature
(Signature does not confirm agreement
with information/decisions outlined above.)

Date Date
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Appendix C

TEACHER RUBRIC

DOMAIN I: PLANNING AND PREPARATION

ELEMENT

LEVEL OF

PERFORMAN CE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

IMPROVEMENT NECESSARY

INEFFECTIVE-1

Demonstrates knowledge of content,

Teacher displays extensive
knowledge of the important concepts
in the discipline and how these relate
both to one another and to other
disciplines. s Plans and practices
reflect understanding of prerequisite
relationships. Teacher's plans include
a wide range of approaches and
anticipates student misconceptions

Teacher displays solid
knowledge of the important
concepts in the discipline
and how these relate to one
another. Plans and practice
reflect accurate
understanding of
prerequisite relationships.
Teacher's plans and practice

Teacher is familiar with the important
concepts in the discipline but may display lack
of awareness of how these concepts relate to
one another. Teacher's plans and practice
indicate some awareness of prerequisite
relationships. Teacher's plans and practice
reflect a limited range of approaches or some
approaches that are not suitable to the
discipline or to the students.

In planning and practice,
teacher makes content errors
or does not correct errors
made by students. Teacher's
plans and practice display
little understanding of
prerequisite relationships
important to student learning
of the content. Teacher

interests and cultural heritage, and
students’ special needs.

students' special learning and
medical needs.

1a |prerequisite relationships, and content- reflect a wide range of displays little or no
related pedagogy. effective approaches in the understanding of the range of
discipline. pedagogical approaches
suitable to student learning
of the content.
DOMAIN I: PLANNING AND PREPARATION
LEVEL OF PERFORMAN CE
ELEMENT HIGHLY EFFECTIVE-4 EFFECTIVE-3 IMPROVEMENT NECESSARY INEFFECTIVE-1
Teacher displays knowledge of the Teacher displays accurate Teacher displays partial knowledge of the Teacher displays little or no
developmental characteristics of the [understanding of the typical |developmental characteristics of the age knowledge of the
age group, understands how students [developmental characteristics |group. Teacher recognizes the value of how  |developmental characteristics
learn and applies this knowledge to  |of the age group, as well as students learn. Teacher recognizes the value |of the age group. Teacher
individual students. Teacher exceptions to the general of understanding students' interests and sees no value in
recognizes the value of understanding |Patters. know.ledge of how |cyitural heritage but displays this knowledge |understanding how students
students' interests and cultural students learn is accurat_e and only for the class as a whole. Teacher displays |learn. Teacher displays little
heritage and displays this knowledge current. Teacher recognizes awareness of the importance of knowing or no knowledge of students'
Lo the value of understanding ' . . " . X
for individual students and possesses X students' special learning or medical needs, |interests or cultural heritage
. . . students' interests and . [
X information about each student's ) X but such knowledge may be incomplete or and does not indicate that
Demonstrates a knowledge of child ) ) cultural heritage and displays |, .
. , |learning and medical needs. . inaccurate. such knowledge is valuable.
development, learning process, students this knowledge for groups of her displ it
1b [skills/ knowledge/language proficiencies, students.. Teacher is aware of Teacher displays little or no

understanding of students'
special learning or medical
needs or why such knowledge
is important.
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DOMAIN I: PLANNING AND PREPARATION

ELEMENT

LEVEL OF

PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

IMPROVEMENT NECESSARY

INEFFECTIVE-1

1c

Plans organized lessons that identify clearly
stated goals for student learning at the
appropriate level of difficulty which may
include value, sequence, and alignment as
well as clarity, balance, and suitability for
diverse learners.

All outcomes represent high
expectations and rigor and important
learning in the discipline. They are
connected to a sequence of learning
both in the discipline and in related
disciplines. All the outcomes are clear,
written in the form of student learning,
and permit viable methods of
assessment. Where appropriate,
outcomes reflect several different
types of learning and opportunities for
both coordination and integration.
Outcomes are based on a
comprehensive assessment of student
learning and take into account the
varying needs of individual students or
groups.

Most outcomes represent high
expectations and rigor and
important learning in the
discipline. They are
connected to a sequence of
learning. All the instructional
outcomes are clear, written in
the form of student learning.
Most suggest viable methods
of assessment. Outcomes
reflect several different types
of learning and opportunities
for coordination. Most of the
outcomes are suitable for all
students in the class and are
based on evidence of student
proficiency. However, the
needs of some individual
students may not be

Outcomes represent moderately-high
expectations and rigor. Some reflect
important learning in the discipline and at
least some connection to a sequence of
learning. Outcomes are only moderately clear
or consist of a combination of outcomes and
activities. Some outcomes do not permit
viable methods of assessment. Outcomes
reflect several types of learning, but teacher
has made no attempt at coordination or
integration. Most of the outcomes are suitable
for most of the students in the class based on
global assessments of student learning.

Outcomes represent low
expectations for students and
lack of rigor. They do not
reflect important learning in
the discipline or a connection
to a sequence of learning.
Qutcomes are either not clear|
or are stated as activites, not
as student learning.
Outcomes do not permit
viable methods of
assessment. Outcomes
reflect only one type of
learning and only one
discipline or strand.
Outcomes are not suitable for
the class or are not based on
any assessment of student

accommodated. needs.
LEVEL OF PERFORMANCE
ELEMENT HIGHLY EFFECTIVE-4 EFFECTIVE-3 IMPROVEMENT NECESSARY INEFFECTIVE-1

Accesses and uses building, district and/or
community resources in the classroom to
extend knowledge and pedagogy and as a
resource for students.

Teacher's knowledge of resources for
classroom, resources to enhance
content, and resources for students
are extensive, including those
available through the school or
district, in the community, through
professional organizations and
universities, and on the Internet.

Teacher displays awareness
of resources available for
classroom, resources to
enhance content, and
resources for students
through the school or district
and some familiarity with
resources external to the

Teacher displays awareness of resources
available for classroom, resources to enhance
content, and resources for students through
the school or district but no knowledge of
resources available more broadly.

Teacher is unaware of
resources for classroom,
resources to enhance content
and resources for students
through the school or district.

resources, and instructional groups to meet
the needs of diverse learners.

varied with different instructional
outcomes. The lesson’s structure
allows for differentiation. The
progression of activities is highly
coherent.

lesson’s structure has a
clearly defined structure.
Progression of activities is
even, with reasonable time
allocations.

1d
school and on the Internet.
DOMAIN I: PLANNING AND PREPARATION
ELEMENT LEVEL OF PERFORMANCE
HIGHLY EFFECTIVE-4 EFFECTIVE-3 IMPROVEMENT NECESSARY INEFFECTIVE-1
Learning activities and materials are [Learning activities and Only some of the learning activities to students [Learning activities and
highly suitable to diverse learners and|materials are suitable to orinstructional outcomes and do not engage materials are not suitable to
support the instructional outcomes.  |diverse learners and most students. There is no differentiation for students or to instructional
They are designed to engage students|support the instructional different students. Instructional groups partially [outcomes and do not engage
in high level cognitive activity and are |outcomes. They are support instructional outcome with an effortat [students. Instructional groups
differentiated for individual learners. |designed to engage students |Providing some variety. The lesson hasa do not support the
There is evidence of appropriate use |in meaningful learning recognizable structure. Progression of activities [instructional outcomes and
of technology and of student Instructional groups are is uneven, with most time allocations offer no variety. The lesson
Plans lessons and implements learning participation in selecting or adapting [varied with different reasonable. haiI:D ctleartly de.ﬂ n:d s:ructure
L . . . N . X or the structure is chaotic.
le activities, instructional materials and materials. Instructional groups are instructional outcomes. The ueture | !

Activities do not follow an
organized progression, and
time allocations are unrealistic.

Certified Staff Evaluation Plan, South Central Community School Corporation, 4940

13




DOMAIN I: PLANNING AND PREPARATION
LEVEL OF PERFORMANCE

ELEMENT

HIGHLY EFFECTIVE-4
Proposed approach to assessment is fully
aligned with the instructional outcomes in
both content and process and has been
adapted for individual students.
Assessments criteria is clear and thereis
evidence that students contributed to their
development. Approach to using formative
assessmentis well designed and includes
student as well as teacher use of assessment
information. Assessment results are used

EFFECTIVE-3 IMPROVEMENT NECESSARY
All of the instructional outcomes [Some of the instructional outcomes are assessed
are assessed through the through the proposed approach, but many are not.
approach to assessment. Assessment criteria and standards have been
Assessment criteria is clear. developed, but they are not clear. Approach to the use
Teacher has a well-developed of formative assessment is rudimentary, including only
strategy to using formative some of the instructional outcomes. Teacher plans to
assessment and has designed use assessment results to plan for future instruction
particular approaches to be used. |for the class as a whole.
Teacher plans to use assessment
results to plan for future
for future instruction for individual students.[instruction for groups of students.

INEFFECTIVE-1
Assessment procedures are not
congruent with instructional
outcomes. Proposed
approaches contains no criteria
or standards. Teacher has no
plan to incorporate formative
assessment in the lesson unit.
Teacher has no plans to use
assessment results in designing
future instruction.

Designs student assessments that includes
the following: congruence with instructional
1f |outcomes, criteria and standards, design of
formative assessments, and use for
continuous planning.

DOMAIN 2: THE CLASSROOM ENVIRONMENT

LEVEL OF PERFORMANCE

EFFECTIVE-3 IMPROVEMENT NECESSARY
Teacher-student Teacher-student interactions
interactions are friendly |are generally appropriate but
and demonstrate may reflect occasional
general caring and inconsistencies, favoritism, or
respect. Such disregard for students'
interactions are cultures. Students exhibit
appropriate to the age  |only minimal respect for the
and cultures of the teacher and for one another.

ELEMENT HIGHLY EFFECTIVE-4

Teacher interactions
with students reflect
genuine respect and
caring for the individuals
as well as groups of
students. Students
appear to trust the
teacher with sensitive

INEFFECTIVE-1
Teacher interaction with at
least some students is
negative, demeaning,
sarcastic, or inappropriate
to the age or culture of the
students. Students exhibit
disrespect for the teacher
and for one another.

Models respectful behavior
towards all and creates the
climate and expectations for
2a |teacher interaction with
students and student
interactions with other

students.

information and students. Students
demonstrate genuine
caring for one another

and monitor one

exhibit respect for the
teacher and for one
another.

another's treatment of
peers, correcting
classmates respectfully
when needed.

LEVEL OF
EFFECTIVE-3
Teacher conveys
genuine enthusiasm for
the content,

PERFORMAN CE
IMPROVEMENT NECESSARY
Teacher communicates
importance of the work but
with little conviction and only
minimal apparent buy-in by
the students.

Instructional outcomes,
activities and assignments,

ELEMENT HIGHLY EFFECTIVE-4

Students demonstrate
through their active
participation, curiosity,
and taking initative that
they value the
importance of the
content. Instructional

INEFFECTIVE-1
Teacher or students convey
a negative attitude toward
the content, suggesting
thatitis not important or
has been mandated by
others.

Instructional outcomes,

instructional outcomes,
activities, assignments,
and classroom
interactions. Students

Conveys genuine
enthusiasm for learning by
demonstrating importance
of content, high

2b

expectations for learning
and achievement,
promoting student pride in
work, and providing an
environment where
students feel safe in taking
risks.

outcomes, activities and
assignments, and
classroom interactions.
Students appear to have
internalized these
expectations and
demonstrate attention
to detail. They take
obvious pride in their
work, initiating
improvements.

accept the teacher's
insistence on work of
high quality and
demonstrate pride in
that work.

and classroom interactions
convey only modest
expectations for student
learning and achievement.
Students minimally accept

the responsibility to do good
work but invest little of their

energy into its quality.

activities and assignments,
and classroom interactions
convey low expectations
for at least some students.
Students demonstrate little
or no pride in their work.
They seem to be motivated
by the desire to complete a
task rather than to do high-
quality work.
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ELEMENT

LEVEL OF

PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

IMPROVEMENT NECESSARY

INEFFECTIVE-1

2c

Demonstrates skill in
managing classroom
procedures which may
include management of
instructional groups,
transitions, and materials
and supplies, as well as
performance of non-
instructional duties and
supervision of volunteers/
paraprofessionals.

Small-group work is well
organized. Transitions
and routines for
handling materials and
supplies are seamless.
Systems for performing
noninstructional duties
are well established.
Students assume
responsibility for
efficient and smooth
operation.

Volunteers and
paraprofessionals make
a substantive
contribution to the
classroom environment.

Small-group work is well
organized, and most
students are
productively engaged in
learning while
unsupervised by the
teacher.

Transitions and routines
for handling materials
and supplies occur
smoothly and,

efficient systems for
performing
noninstructional duties
are in place, resulting in
minimal loss of
instructional time.
Volunteers and
paraprofessionals are
productively and
independently engaged.

Students in only some groups
are productively engaged in
learning while unsupervised
by the teacher.

Only some transitions,
routines for handling
materials and supplies, and
systems for performing
noninstructional duties are
efficient, resulting in some
loss of instructional time.
Volunteers and
paraprofessionals are
productively engaged during
portions of class time but
require frequent supervision.

Students not working with
the teacher are not
productively engaged in
learning. Transitions are
chaotic and materials and
supplies are handled
inefficiently, resultingin
significant loss of
instructional time.
Considerable instructional
time is lost in performing
noninstructional duties.
Volunteers and
paraprofessionals have no
clearly-defined duties and
are idle most of the time.

ELEMENT

LEVEL OF

PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

IMPROVEMENT NECESSARY

INEFFECTIVE-1

2d

Demonstrates skill in
defining expectations for
students’ behavior,
monitoring students’
behavior, and responding to
students’ behavior.

Standards of conduct are
clearto all students and
appear to have been
developed with student
participation. Students
monitor their own and
their peers' behavior,
correcting one another
respectfully.
Monitoring by teacher is
subtle and preventive.
Teacher response to
misbehavior is highly
effective and sensitive
to students' individual
needs, or student
behavior is entirely
appropriate.

Standards of conduct are
clearto all students.
Teacheris alert to
student behavior at all
times.

Teacher response to
misbehavior is
appropriate and
successful and respects
the student's dignity, or
student behavior is
general appropriate.

Standards of conduct appear
to have been established,
and most students seem to
understand them.

Teacher is generally aware of
student behavior but may
miss the activities of some
students.

Teacher attempts to respond
to student misbehavior but
with uneven results, or there
are no major infractions of
the rules.

No standards of conduct
appear to have been
established, or students
are confused as to what the
standards are.

Student behavior is not
monitored, and teacheris
unaware of what the
students are doing.
Teacher does not respond
to misbehavior, or the
response is inconsistent, is
overly repressive, or does
not respect the student's
dignity.

ELEMENT

LEVEL OF

PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

IMPROVEMENT NECESSARY

INEFFECTIVE-1

2e

Organizes physical space
and uses efficient
procedures to provide
safety and accessibility to
learning opportunities for
all students.

The classroom is safe,
and students
themselves ensure that
all learning is equally
accessible to all
students. Both teacher
and students use
physical resources easily
and skillfully.

The classroom is safe,
and learning is equally
accessible to all
students. The teacher
uses physical resources
skillfully to promote
learning.

The classroom is safe, and at
least essential learning is
accessible to most students.
The teacher uses physical
resources adequately.

The classroom is unsafe, or
learning is not accessible to
some students. The use of
physical space hinders
learning.
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DOMAIN 3: INSTRUCTION

ELEMENT

LEVEL OF PE

RFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

Communicates expectations,
directions and procedures,
and explains content clearly
and accurately through both
oral and written language.

Teacher makes the purpose
of the lesson clear,
explanation of content is
imaginative and connects
with students' knowledge
and experience. Teacher's
directions and procedures
are clear to students and
anticipate possible student
misunderstanding. Teacher's
spoken and written

Teacher's purpose for the
lesson or unit is clear and
explanation of content is
appropriate. Teacher's
directions and
procedures are clear.
Teacher's spoken and
written language is clear
and correct. Vocabulary
is appropriate to the
students' ages and

Teacher attempts to
explain the instructional
purpose, with limited
success. Teacher's
explanation of the content
is uneven; some is done
skillfully, but other
portions are difficult to
follow. Teacher's
directions and procedures
are clarified after initial

Teacher's purpose in a
lesson or unit is unclear
to students. Teacher's
explanation of the
content is unclear or
confusing or uses
inappropriate language.
Teacher's directions and
procedures are confusing
to students. Teacher's
spoken language is

3 language is correct and interests. student confusion. inaudible, or written
enriches the lesson. Teacher Teacher's spoken language is illegible.
finds opportunities to extend language is audible, and [Spoken or written
students' vocabularies. written language is language contains errors

legible. Both are used of grammar or syntax.
correctly. Vocabularyis |Vocabulary may be
correct but limited or is inappropriate, vague, or
not appropriate to the used incorrectly, leaving
students' ages or students confused.
backgrounds.
LEVEL OF PERFORMANCE
ELEMENT HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1
Systematically uses high-level[Teacher's questions are of |Most of the teacher's Teacher's questions are a |Teacher's questions are
questioning and engages all [uniformly high quality, with |questions are of high combination of low and  |virtually all of poor
students in class discussions |adequate time for students |quality. Adequate time is |high quality, posed in quality, with low cognitive
and activities. to respond. Students provided for students to |rapid succession. Only  |challenge and single
formulate many questions. [respond. Teacher creates [some invite a thoughtful |correct responses, and
Students assume a genuine discussion response. Teacher makes [they are asked in rapid
considerable responsibility [among students, some attempt to engage |succession. Interaction
3b for the success of the stepping aside when students in genuine between teacher and

discussion, initiating topics
and making unsolicited
contributions. Students
themselves ensure that all
voices are heard in the
discussion.

appropriate. Teacher
successfully engages all
students in the
discussion.

discussion rather than
recitation, with uneven
results. Teacher attempts
to engage all students in
the discussion, but with
only limited success.

students is predominantly
recitation style, with the
teacher mediating all
questions and answers. A
few students dominate
the discussion.
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LEVEL OF PERFORMANCE

ELEMENT

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

Representation of content is
appropriate, linking new
information with students’

All students are cognitively
engaged in the activities and
assignments in their exploration

Most activities and
assignments are
appropriate to students,

Activities and assignments
are appropriate to some
students and engage them

Activities and assignments
are inappropriate for
students' age or

3c [knowledge and experiences. |of content. Students initiate or [and almost all students are |mentally, but others are not |background. Students are
adapt activities and projects to |cognitively engaged in engaged. not mentally engaged in
enhance their understanding.  |exploring content. them.
Practices instructional Instructional groups are Instructional groups are Instructional groups are only | Instructional groups are
grouping strategies productive and fully productive and fully partially appropriate to the |inappropriate to the
appropriate to instructional |appropriate to the students or [appropriate to the students |students or only moderately |students or to the
3 goals and student needs to the instructional purposes of |or to the instructional successful in advancing the  |instructional outcomes.
which may include the lesson. Students take the |purposes of the lesson. instructional outcomes of the
differentiated instruction, initiative to influence the lesson.
cooperative learning, and formation or adjustment of
balanced literacy. instructional groups.
Provides materials, activities, |Instructional materials and Instructional materials and  [Instructional materials and | Instructional materials and
and assignments that are resources are suitable to the  |resources are suitable to  [resources are only partially |resources are unsuitable to
developmentally appropriate. |instructional purposes and the instructional purposes |suitable to the instructional |the instructional purposes or
3 engage students mentally. and engage students purposes, or students are  |do not engage students
Students initiate the choice, mentally. only partially mentally mentally.
adaptation, or creation of engagd with with.
materials to enhance their
learning.
Presents well-organized, welly The lesson's structure is highly | The lesson has a clearly- | The lesson has a The lesson has no clearly-
paced lessons whichmay  [coherent, allowing for defined structure around  |recognizable structure, defined structure, or the
include the following: stated reflection and closure. Pacing |which the activities are although it is not uniformly  |pace of the lesson is too
objectives, correlation to of the lesson is appropriate for |organized. Pacing ofthe |maintained throughout the  [slow or rushed, or both.
3c [Standards, anticipatory set, |all students. lesson is generally lesson. Pacing of the lesson

modeling, guided practice,
independent practice, and
effective closure for lesson.

appropriate.

is inconsistent.
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ELEMENT

LEVEL OF PE

RFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

3d

Uses clearly defined
assessment criteria to monitor
and diagnose student learning,
to provide
timely/accurate/constructive
feedback to students, and to
encourage self-assessment by
students.

Students are fully aware of
the criteria and performance
standards by which their
work will be evaluated and
have contributed to the
development of the criteria.
Teacher actively and
systematically elicits
diagnostic information from
individual students
regarding their
understanding and monitors
the progress of individuals
students. Teacher's
feedback to students is
timely and of consistently
high quality, and students
make use of the feedback in
their learning. Students not
only frequently assess and
monitor the quality of their
own work against the
assessment criteria and
performance standards but
also make active use of that
information in their learning.

Students are fully aware
of the criteria and
performance standards
by which their work will
be evaluated. Teacher
monitors the progress of
groups of students in the
curriculum, making
limited use of diagnostic
prompts to elicit
information. Teacher's
feedback to students is
timely and of consistently
high quality. Students
frequently assess and
monitor the quality of
their own work against
the assessment criteria
and performance
standards.

Students know some of
the criteria and
performance standards by
which their work will be
evaluated. Teacher
monitors the progress of
the class as a whole but
elicits no diagnostic
information. Teacher's
feedback to students is
uneven, and its timeliness
is inconsistent. Students
occasionally assess the
quality of their own work
against the assessment
criteria and performance
standards.

Students are not aware of
the criteria and
performance standards by
which their work will be
evaluated. Teacher does
not monitor student
learning in the curriculum.
Techer's feedback to
students is of poor quality
and not provided in a
timely manner. Students
do not engage in self-
assessment or monitoring
of progress.

ELEMENT

LEVEL OF PE

RFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

3e

Demonstrates flexibility,
responsiveness, and
persistence by adjusting
lessons to accommodate
student needs.

Teacher successfully makes
a major adjustment to a
lesson when needed.
Teacher seizes a major
opportunity to enhance
learning, building on student
interests or a spontaneous
event. Teacher persists in
seeking effective
approaches for students
who need help, using an
extensive repertoire of
strategies and soliciting
additional resources from
the school.

Teacher makes a minor
adjustment to a lesson,
and the adjustment
occurs smoothly. Teacher
successfully
accommodates students'
questions or interests.
Teacher persists in
seeking approaches for
students who have
difficulty learning,
drawing on a broad
repertoire of strategies.

Teacher attempts to
adjust a lesson when
needed, with only partially
successful results.
Teacher attempts to
accommodate students'
questions or interests,
although the pacing of the
lesson is disrupted.
Teacher accepts
responsibility for the
success of all students
but has only a limited
repertoire of instructional
strategies to draw on.

Teacher adheres rigidly to
an instructional plan,
even when a change is
clearly needed. Teacher
ignores or brushes aside
students' questions or
interests. When a student
has difficulty learning, the
teacher either gives up or
blames the student or the
student's home
environment.
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

ELEMENT

LEVEL OF PE

RFORMAN CE

HIGHLY EFFECTIVE

EFFECTIVE

IMPROVEMENT NECESSARY

INEFFECTIVE

4a

Makes accurate assessments
of lessons’ effectiveness,
and makes suggestions for
future adjustments.

A Highly-Effective teacher
fulfills the "Effective" criteria
and: Plans for a variety of
differentiated instructional
strategies, anticipating where
these will be needed to
enhance instruction;
Incorporates a variety of
informal assessments/checks
for understanding as well as
summative assessments
where necessary and uses all
assessments to directly
inform instruction.

Drawing on extensive
knowledge of skills, teacher
offers specific alternative
actions.

Teacher plans daily lessons
by: Identifying lesson
objectives that are aligned
with CCSS, matching
instructional strategies as
well as meaningful and
relevant activities/
assignments to the lesson
objectives; designing
formative assessments
that measure progress
towards mastery and
inform instruction.
Teacher makes a few
specific suggestions for
improvement when the
lesson is retaught.

Teacher plans daily lessons
by: Identifying lesson
objectives that are aligned
with CCSS; matching
instructional strategies and
activities/assignments to
the lesson objectives.
Teacher may neglect to
design assignments that are
meaningful or relevant; plan
formative assessments to
measure progress towards
mastery orinform
instruction.

Teacher makes general
suggestions for
improvement when the
lesson is retaught.

Teacher rarely or never
plans daily lessons OR daily
lessons are planned, but
are thrown together at the
last minute, thus lacking
meaningful objectives,
instructional strategies, or
assignments.

Teacher has no suggestions
for how alesson could be
improved when retaught.

ELEMENT

LEVEL OF PE

RFORMANCE

HIGHLY EFFECTIVE

EFFECTIVE

IMPROVEMENT NECESSARY

INEFFECTIVE

4b

Keeps current and accurate
records of student
assignments, assessments,
progress, and activities.

Teacher's system for
maintaining information on
student completion of
assignments, student
progress in learning and
maintaining information on
noninstructional activities is
highly effective.

Students participate in
maintaining and interpreting
the records.

Teacher's system for
maintaining information
on student completion of
assignments, and student
progress in learning is fully
effective.

Teacher's system for
maintaining information
on noninstructional
activities is fully effective.

Teacher's system for
maintaining information on
student completion of
assignments, student
progress in learning, and
noninstructional activities
are adequate, but they
require frequent monitoring
to avoid errors.

Teacher's system for
maintaining information on
student completion of
assignments, student
progress in learning, and
noninstructional activities
are in disarray, resulting in
errors and confusion.

ELEMENT

LEVEL OF PE

RFORMANCE

HIGHLY EFFECTIVE

EFFECTIVE

IMPROVEMENT NECESSARY

INEFFECTIVE

4c

Communicates with families
concerning the instructional
program and student
performance and
encourages family
participation in the
instructional program.

Teacher provides information
to families frequently on
student progress, with
students contributing to the
design of the system.
Response to family concerns
is handled with great
professional and cultural
sensitivity.

Strives to form relationships
in which parents are given
ample opportunity to
participate in student
learning; Is available to
address concerns in a timely
and positive manner, when
necessary, outside of
required outreach events.

Teacher communicates
with families about
students' progress on a
regular basis, respecting
cultural norms, and is
available as needed to
respond to family
concerns.

Teacher will proactively
reach out to parentsin a
variety of ways to engage
them in student learning;
Respond promptly to
contact from parents;
Engage in all forms of
parent outreach required
by the school.

Teacher adheres to the
school's required
procedures for
communicating with
families. Responses to
family concerns are minimal
or may reflect occasional
insensitivity to cultural
norms.

Teacher will respond to
contact from parent and
engage in all forms of parent
outreach required by the
school .

Teacher may neglect to
proactively reach out to
parents to engage them in
student learning.

Teacher provides minimal
information to families
about individual students,
or the communication is
inappropriate to the
cultures of the families.
Teacher does not respond,
or responds insensitively,
to family concerns about
students.

Teacher rarely or never
reaches out to parents
and/or frequently does not
respond to contacts from
parents.
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LEVEL OF PE

RFORMANCE

4d

ELEMENT
HIGHLY EFFECTIVE EFFECTIVE IMPROVEMENT NECESSARY INEFFECTIVE
Relationships with colleagues |Relationships with Teacher maintains cordial Teacher's relationships
are characterized by mutual |colleagues are relationships with with colleagues are
support and cooperation. characterized by mutual colleagues to fulfill duties  |negative or self-serving.
Teacher takes iniative in support and cooperation. [that the school or district Teacher avoids
assuming leadership among |Teacher actively requires. participation in a culture of
the faculty. participates in a culture of |Teacher becomes involved [inquiry, resisting
Demonstrates

professionalism through
supportive and cooperative
behaviors towards
colleagues and contributes
to school and/or corporation
projects.

Teacher takes a leadership
role in promoting a culture of
professional inquiry.

Teacher volunteers to
participate in school & district
events, making a substantial
contribution, and assumes a
leadership role in at least one
aspect of school & district life.

professional inquiry.
Teacher volunteers to
participate in school &
district events, making a
substantial contribution.

in the school's culture of
inquiry when invited to do
so.

Teacher participates in
school & district events
when specifically asked

opportunities to become
involved.

Teacher avoids becoming
involved in school and
district events and
projects.

ELEMENT

LEVEL OF PE

RFORMANCE

HIGHLY EFFECTIVE

EFFECTIVE

IMPROVEMENT NECESSARY

INEFFECTIVE

e

Participates in professional
development opportunities
to enhance content
knowledge, pedagogical,
and/or leadership skills.

A Highly-Effective teacher
fulfills the"Effective" criteria
and may regularly share
newly-acquired knowledge
and practices with others;
seeks out opportunities to
lead professional
development sessions.
Teacher seeks feedback on
teaching from both
supervisors and colleagues.
Teacher initiates important
activities to contribute to the
profession.

Teacher will actively
pursue opportunities to
improve knowledge and
practice; seeks ways to
implement new practices
into instruction, where
applicable; welcomes
constructive feedback to
improve practices.
Teacher welcomes
feedback from colleagues
when made by supervisors
or when opportunities
arise through professional
collaboration.

Teacher participates
actively in assisting other
educators.

Teacher attends all
mandatory professional
development opportunities.
Teacher may neglect to
actively pursue optional
professional development
opportunities; seek out
ways to implement new
practices into instruction;
accept constructive
feedback well.

Teacher accepts, with some
reluctance, feedback on
teaching performance from
both supervisors and
professional colleagues.
Teacher finds limited ways
to contribute to the
profession.

Teacher rarely or never
attends professional
development
opportunities. Teacher
shows little or no interest
in new ideas, programs, or
classes to improve teaching
and learning.

Teacher resists feedback
on teaching performance
from either supervisors or
more experienced
colleagues.

Teacher makes no effort to
share knowledge with
others or to assume
professional
responsibilities.

Certified Staff Evaluation Plan, South Central Community School Corporation, 4940

20




ELEMENT

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE

EFFECTIVE

IMPROVEMENT NECESSARY

INEFFECTIVE

4f

Shows professionalism
through the following: high
standards of integrity and
ethical conduct, service to
students, advocacy, decision
making and compliance with
school and district
regulations.

Teacher can be counted on to

hold the higest standards of
honesty, integrity, and
confidentiality and takes a
leadership role with
colleagues.

Teacher is highly proactive in

serving students, seeking out

resources when needed.
Teacher makes a concerted
effort to challenge negative
attitudes or practices to
ensure that all students,

particularly those traditionally

underserved, are honored in
the school.

Teacher takes a leadership
role in team or departmental
decision making and helps

ensure that such decisions are

based on the highest
professional standards.
Teacher complies fully with
school and district
regulations, taking a
leadership role with
colleagues.

Teacher displays high
standards of honesty,
integrity, and
confidentiality in
interactions with
colleagues, students, and
the public.

Teacher is active in serving
students.

Teacher works to ensure
that all students receive a
fair opportunity to
succeed.

Teacher maintains an open
mind and participates in
team or departmental
decision making.

Teacher complies fully
with school and district
regulations.

Teacheris honestin
interactions with colleagues,
students, and the public.
Teacher's attempts to serve
students are inconsistent.
Teacher does not
intentionally contribute to
some students being ill-
served by the school.
Teacher's decisions and
recommendations are based
on limited, though
genuinely professional,
considerations.

Teacher complies minimally
with school and district
regulations, doing just
enough to get by.

Teacher displays
dishonesty in interactions
with colleagues, students,
and the public.

Teacheris not alert to
students' needs.

Teacher contributes to
school practices that result
in some students being ill-
served by the school.
Teacher makes decisions
and recommendations
based on self-serving
interests.

Teacher does not comply
with school and district
regulations.
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DOMAIN 1: ACADEMIC ACHIEVEMENT
School counselors utilize data, knowledge of current trends, and standards to impact
and support academic achievement and to engage all students in critical thinking.
LEVEL OF PERFORMAN CE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counselor |The school counselor The school counselor
utilizes data to effectively utilizes data |monitors student The school counselor
monitor student to monitor student achievement and monitors student The school counselor does
1.a |achievement and achievement and works [sometimes utilizes the [achievement but does not |not monitor academic
works collaboratively |collaboratively with data to enhance student |utilize the data to enhance [achievement.
with stakeholders to [stakeholders to enhance |success through student success.
enhance student student success. collaboration.
(K-12) |success.

The school counselor

regularly engagesin
The school counselor |professional
demonstrates development (e.g.,
knowledge of current |attends relevant The school counselor The school counselor
trends in student conferences, webinars, [regularly engagesin sporadically engages in The school counselor does

1.b ([developmentand courses, in-services, professional professional not monitor academic

academic reads professional development. development. achievement.
achievement. journals, etc.) and

incorporates new

knowledge in his/her

(K-12) daily work.
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DOMAIN 1: ACADEMIC ACHIEVEMENT

School counselors utilize data, knowledge of current trends, and standards to impact
and support academic achievement and to engage all students in critical thinking.

LEVEL OF PERFORMANCE

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counselor
The school counselor generally encourages The school counselor The school counselor does
encourages all students [studentsin usinga rarely encourages not encourage students in
in using a decision- decision- studentsin using a using a decision-
making/problem-solving|making/problem-solving |decision-making/problem-{making/problem-solving
The school counselor |model and in model and in developing|solving model and in model and in developing
supports all students |developing effective effective coping skills developing effective effective coping skills for
1.c |in making decisions, [coping skills for dealing |for dealing with coping skills for dealing dealing with problems.
setting goals, and with problems. The problems. The with problems. The The counselor does not
taking appropriate counselor assists all counselor assists some |counselor rarely assists assist studentsin
action to achieve students in identifying [studentsinidentifying |studentsinidentifying identifying short-term and
goals. short-term and long- short-term and long- short-term and long-term |[long-term goals orin
term goals and in term goals and in goals orin developing developing appropriate
developing appropriate |developing appropriate [appropriate action plans. |action plans.
(K-12) action plans. action plans.
The school counselor The school counselor The school counselor
consistently provides regularly provides rarely provides The school counselor does
The school counselor |opportunities and opportunities and opportunities and support [not provide opportunities
1.d |engages all students ([support forall students |support for studentsto |forstudentsto engage in [and support for students to
in problem solving, |[to engage in problem engage in problem problem solving and in engage in problem solving
critical thinking, and [solvingand in solvingand in investigating and and in investigating and
other activities. investigating and investigating and analyzing concepts and analyzing concepts and
analyzing concepts and |analyzing concepts and [questions. questions.
(K-12) questions. questions.
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DOMAIN 1: ACADEMIC ACHIEVEMENT

School counselors utilize data, knowledge of current trends, and standards to impact
and support academic achievement and to engage all students in critical thinking.

LEVEL OF PERFORMANCE

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE

Guidance activities and |Guidance activities and

materials are appro- materials are generally

priate for students, appropriate for Guidance activities and Guidance activities and
The school counselor |designed to make students, designed to materials are partially materials are not
utilizes and content and concept make content and appropriate for students [appropriate for students

l.e |sequences guidance [relevant, and engage all |concepts relevant, and |and engage some students|and do not engage students
activities and students in appropriate [engage most studentsin |in appropriate decision in appropriate decision
materials toimpact |decision making. The appropriate decision making. Some activities |making. Activities are not
all students' majority of activities are |making. The majority of |are logically sequenced logically sequenced within
academic logically sequenced activities are logically within individual lessons. [individual lessons.
achievement. withing individual sequenced within
(K-12) lessons. individual lessons.
The school counselor

The school counselor generally guides The school counselor

consistently guides all  [students in establishing |rarely guides studentsin

students in establishing [challenging academic establishing challenging

challenging academic goals and understanding [academic goals and

goals and understanding [assessment results. The |understanding assessment
The school counselor |assessment results. The [counselor assists some [results. The counselor The school counselor does
supports all students |counselor assists all students in applying rarely assists studentsin |not support students in
in developmentally |studentsin applying knowledge of aptitudes |applying knowledge of academic preparation
appropriate academic |knowledge of aptitudes |and interests to goal aptitudes and interests to [essential for a wide variety

1.f [preparation essential |and interests to goal setting and goal setting and of post-secondary options.

for awide variety of [settingand identification of post- identification of post-
post-secondary identification of post-  [secondary options secondary options
options. secondary options consistent with consistent with students'

consistent with students' interests and |interests and abilities.

students' interests and |abilities.

(K-12) abilities.
Certified Staff Evaluation Plan, South Central Community School Corporation, 4940 24




DOMAIN 2: STUDENT ASSISTANCE SERVICES
School counselors assist students in developing attitudes, knowledge, and interpersonal
skills necessary for lifelong learing through effective programming and collaboration.
LEVEL OF PERFORMANCE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE

The school counselor The school counselor
The school counselor |consistently encourages |often encourages The school counselor The school counselor does
assists all students in [students to acquire the |students to acquire the |[rarely encourages not encourage students to
acquiring the attitudes, knowledge, or |attitudes, knowledge, or [students to acquire the acquire the attitudes,
attitudes, interpersonal skills so interpersonal skills so attitudes, knowledge, or |knowledge, or
knowledge, and that they can that they can understand|interpersonal skills to interpersonal skills to

2.1 |interpersonal skills to|understand and respect [and respect self and understand and respect  |understand and respect
help them self and others. The others. The counselor [self and others. The self and others. The
understand and counselor effectively models appropriate counselor rarely models  [counselor does not model
respect self and models appropriate behaviors. appropriate behaviors. appropriate behaviors.
(K-12) |others. behaviors.

The school counselor

consistently explains The school counselor
The school counselor |the students'righttoa [often explains the The school counselor
facilitates all safe and secure school [students' right to a safe |rarely explains the The school counselor does
students’ environment; helps and secure school students' rightto a safe  [not explain the students'
understanding of students to differentiate|environment; helps and secure school right to a safe and secure
safety and survival situations that require [students to differentiate |environment, helps school environment, help
skills and implements|peer support; provides |[situations that require [students to differentiate [students to differentiate
prevention adult assistance and peer support; provides |situations that require situations that require peer
programming to professional help; adult assistance and peer support, provides support, provide adult
support students' assists students to professional help; adult assistance and assistance and professional
healthy physical, identify school and assists students to professional help, assists |help, help students to

2.2 |social, emotional, community resources; |identify school and students to identify school |identify school and
and academic and, implements community resources; |[and community resources, [community resources, or
development prevention and implements orimplements any implement any prevention
including stakeholder |programming for prevention prevention programming |programming for students.
collaboration. students or programming for for students.
(K-12) stakeholders. students.
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DOMAIN 2: STUDENT ASSISTANCE SERVICES
School counselors assist students in developing attitudes, knowledge, and interpersonal
skills necessary for lifelong learning through effective programming and collaboration.
LEVEL OF PERFORMANCE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counselor |The school counselor The school counselor The school counselor
provides individual |consistently addresses |often addresses the rarely addresses the
counseling, group the diverse needs of diverse needs of diverse needs of students |The school counselor does
2.3 |counseling, students by providing  [students by providing by providing individual not provide individual
classroom guidance, [individual counseling, |individual counseling, |counseling, group counseling, group
consultation, group counseling, group counseling, counseling, classroom counseling, classroom
crisis intervention, classroom guidance, classroom guidance, guidance, consultation, guidance, consultation,
and referrals. consultation, crisis consultation, crisis crisis intervention, and crisis intervention, or
intervention, and intervention, and referrals as appropriate. |referrals.
referrals as appropriate. [referrals as appropriate.
(K-12)
The school counselor
The school counselor |The school counselor sometimes provides The school counselor never
provides services to |consistently provides The school counselor services to students from |takes a multicultural or
2.4 |all students, fostering|services to all students, [takes a multicultural or [a multicultural or diverse [diverse perspective into
a clear understanding |fostering a clear diverse perspective into |perspective and fostersa [consideration when
of diversity, understanding and consideration when clear understanding of providing services to
ethnicity, and appreciation of providing services to diversity, ethnicity, and students.
culture. diversity, ethnicity, and [students. culture.
(K-12) culture.
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DOMAIN 3: CAREER DEVELOPMENT
School counselors facilitate a comprehensive career program that develops an understanding of the
relationship between school and work and supports students in the application of strategies.
LEVEL OF PERFORMANCE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counselor
il The school counselor
ilitat - iat .
The school counselor |2 @ €° @87aPPIOPIALE Neo iitates age- The school counselor
facilitates a career development, appropriate career rarely facilitates age- The school counselor does
. aligned with local, state, . . "
comprehensive development, aligned |appropriate career not facilitate age-
career program that js[2"d national standards, |,\i4p ocal, state, and development, aligned appropriate career
3.1 |age-appropriate and [Utilizing outside resources |national standards. with local, state, and development.
aligned with local, (i-e., family, community, Outside resources are  |national standards.
state, and national  |work force), to expand occasionally used.
standards. career knowledge and
(K-12) experiences.
The school counselor helps
all students understand the
relationship between The school counselor
educational achievement |helps all students The school counselor
and career success, understand the rarely helps students The school counselor does
explains how work can help i N
} relationship between understand the not help students
students achieve personal
The school counselor |syccess and satisfaction, [educational relationship between understand the
facilitates all and demonstrates achievement and career |educational achievement [relationship between
students' knowledge of students’ success and explains and career success and educational achievement
d di fth background, skills, and h K hel | lains h K d d
understanding of the |, . . 1ovo inciude age{NOW Work can help rarely explains how work |and career success an
3.2 |relationship between |appropriate assessments, |Students achieve can help students achieve |does not explain how work
academics, personal [increasingawareness of  |personal success and personal success and can help students achieve
qualities, education |interests, abilities, satisfaction. The satisfaction. The personal success and
. aptitude, and values. The R .
and training, and the counselor uses this counselor promotes counselor rarely promotes [satisfaction. The counselor
world of work. knowledge to meet lifelong learning and lifelong learning and does not promote lifelong
students' needs and assist [employability skills. employability skills. Data [learning and employability
in career development, Some datais utilized. is rarely utilized. skills. Datais not used.
promoting lifelong learning
and employability skills.
(K-12)
Certified Staff Evaluation Plan, South Central Community School Corporation, 4940 27




DOMAIN 3: CAREER DEVELOPMENT
School counselors facilitate a comprehensive career program that develops an unde rstanding of the
relationship between school and work and supports students in the application of strategies.
LEVEL OF PERFORMANCE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counselor
consistently helps The school counselor does
students apply decision- [The school counselor The school counselor not help students apply
making skills to career |helps students apply rarely helps students decision-making skills to
awareness, career decision-making skills to |apply decision-making career awareness, career
The school counselor |planning, course career awareness, career|skills to career awareness, |planning, course selection,
3.3 |supports all students |selection, and career planning, course career planning, course or career transitions.
in the application of |transitions. Students selection, and career selection, or career Students are not
strategies to achieve |are encouragedtouse |transitions. Students are|transitions. Students are [encouraged to use research
future success and multiple research and  |encouraged to use rarely encouraged to use |and informational
satisfaction. informational resources [multiple research and research and resources to obtain career
to obtain career informational resources |informational resources to |information.
information. to obtain career obtain career information.
(K-12) information.
The school counselor
collaboratively The school counselor
analyzes data, utilizes|The school counselor The school counselor rarely collaborates to
research-based consistently often collaborates to analyze data, utilize The school counselor does
interventions and collaborates to analyze |analyze data, utilize research-based not analyze data, utilize
develops data, utilize research- research-based interventions, and research-based
programming to based interventions, interventions, and develop programming to |interventions, or develop
assist students in and develop develop programming to |assist students in programming to assist
acquiring the programming to assist  |assist studentsin acquiring the attitudes, students in acquiring the
3.4 (attitudes, students in acquiring the|acquiring the attitudes, |knowledge, and skills attitudes, knowledge, and
knowledge, and skills |attitudes, knowledge, [knowledge, and skills necessary for lifelong skills necessary for lifelong
necessary for lifelong [and skills necessary for [necessary for lifelong learning and career learning and career
learning and career |lifelonglearning and learning and career readiness. readiness.
readiness. career readiness. readiness.
(K-12)
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DOMAIN 4: LEADERSHIP LEVEL OF PERFORMANCE

School counselors adhere to ethical standards, grow professionally, advocate for student success,
provide system support, and deliver a comprehensive school counseling program.

LEVEL OF PERFORMANCE

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counselor's Professional goals are
professional goalsare  |Professional goalsare  |sometimes established. [Professional goals are not
evidenced inimproved [developed, and the The school counselor established. The school
The school counselor |personal, professional, |school counselor often [infrequently or counselor does not pursue
establishes and program pursues applicable indiscriminately pursues |opportunities to acquire
professional goals development. He/she |opportunities to acquire |opportunities to acquire |new knowledge and skills
4.1 |and pursues is an active member of |knowledge and enhance [new knowledge and skills |and rarely participates in
opportunities to grow|one or more skills. The school and rarely participatesin [the professional
professionally. professional counselor participates in [the professional community.
organizations or the professional community.
(K-12) networks. community.
The school counselor
The school counselor |provides consistent and The school counselor
4.2 |takes aleadership effective leadershipin |The school counselor inconsistently provides The school counselor
role as an advocate [the school counseling  |provides consistentand [leadership, but may not  [provides no leadership--
within the counseling [program, the school, and|effective leadershipin |follow through either formal or informal--
department, the the community isaway [the school counseling appropriately or may not [in the counseling
school setting, and  [that directly benefits program and the school. |demonstrate an effective |department, the school
the community. students, families, leadership style. setting, or the community.
educational personnel,
and/or community
(K-12) stakeholders.
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DOMAIN 4: LEADERSHIP LEVEL OF PERFORMANCE

School counselors facilitate a comprehensive career program that develops an understanding of the
relationship between school and work and supports students in the application of strategies.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

SCORE

43

(K-12)

The school counselor
collaborates with
teachers, parents,
and the community
to advocate for the
success of all
students and increase
awareness of
students' needs.

The school counselor
demonstrates effective
communication skills
and collaboration with
teachers, families, and

community stakeholders

from a variety of
backgrounds. The
school counselor has a
directimpact on
students through these
collaborative activities.

The school counselor
demonstrates effective
communication skills
and collaboration with
teachers, families, and
community stakeholders
from a variety of
backgrounds.

The school counseloris
inconsistent in
communication and
community engagement
ORis effective with only a
very small population to
the detriment of others.

The school counseloris an
ineffective communicator

and is disengaged from
teachers, parents, and

community stakeholders.

4.4

(K-12)

The school counselor
adheres to ethical
standards of the
counseling
profession, respects
student
confidentiality, and
follows the laws,
policies, and
procedures which
govern school
programs.

The school counselor
always demonstrates
professional conduct
and integrity; seeks
appropriate

intervention services for

student consultation
and/or (clinical)
supervision; abides by
ethical and legal codes
and seeks consultation
and supervision as
needed.

The school counselor
typically demonstrates
professional conduct
and integrity; seeks
appropriate intervention
services for student
consultation, and/or
(clinical) supervision;
abides by ethical and
legal codes and seeks
consultation and
supervision as needed.

The school counselor
typically holds to the
ethical code of the
American School
Counselor Association but
may fall short of the
highest ethical standards.
The counselor's
consistency in law, policy,
and procedure is
questionable.

The school counselor has
breached confidentiality.

The counselor

demonstrates disregard for

laws, policies, and
procedures in a manner

that could have led to harm
to students, families, or the
educational mission of the

school.
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DOMAIN 4: LEADERSHIP LEVEL OF PERFORMANCE

School counselors facilitate a comprehensive career program that develops an understanding of the
relationship between school and work and supports students in the application of strategies.

LEVEL OF PERFORMAN CE

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school counseling
The school counselor |program is The school counseling  |The school counseling The school counseling
plans, organizes, and |comprehensive in program consistently program serves some program is ineffective and
delivers an effective [addressingthe builds the academic, students but lacks datato |the school counselor has
comprehensive academic, career,and  [career, and support effectiveness. demonstrated no attempts
4.5 (school counseling personal/social personal/social The school counselor is to make improvement to
program (within the |development of all development of most  [not demonstrating the delivery systems,
resources of the students. The school students in the school, [initiative to improve the |increase the students
school and counselor demonstrates |supporting at least some [school counseling served, or evaluate areas of
corporation). student outcome data  |of this with student program. particular strength or
that are directly outcome data. weakness.
attributable to the
(K-12) school counseling
The school counselor The school counselor
provides systems The school counselor provides management
support by effectively |serves as a collegial activities that supportthe |The school counselor The school counselor does
managing the school leader and positive role |program's guidance provides some, butnot  [not support the school
counseling program, as | o e to provide counselingand advocacy  |3dequate, program counseling program with
well as_suPporﬁ"g other management activities initiatives in a way that management to the school|any program management
educational programs advocates for all students;
and student services, | that support the assists teachers with the  |counseling program. The |activities. The school
Note: This mayinclude |counseling program, integration of guidance school counselor is counseloris not involved--
other school duties advocate for all activities into the inconsistent in supporting |or is minimally involved--in
4.6 |assigned by the students, and promote |curriculum; and shares other educational or providing support to other
administration, provided o t1); 5| standards with ~ |ethically-appropriate student services educational or student
these assignments do information about students . .
not interfere with the students, school with school personnel, programs. services programming
counseling program and personnel, parents, and parents, and community through partnerships.
services to students.  |COMmunity agencies.  (agencies.
(K-12)
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DOMAIN 1: PURPOSEFUL PLANNING
School librarians/media specialists work in collaboration with the classroom teacher to develop a rigorous curriculum relevant
for all students. Additionally, school librarians/media specialists will plan the library media program for the school.
LEVEL OF PERFORMANCE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school librarian/
media specialist
Actively seeks participates in The school librarian/ The school librarian/ The school librarian/ media
knowledge of professional media specialist media specialist specialist demonstrates
literature and current |development and demonstrates demonstrates limited little or no knowledge of
trends in library demonstrates a rich knowledge of literature |knowledge of literature [literature and of current
1.1 |practice and understanding of and of current trends in |and current trends in trends in practice and
information literature and of current |practice and information |practice and information [information technology.
technology. trends in information technology. technology.
technology.
School librarian/media
specialist goals for the School librarian/media |School librarian/media
media programare highly  specialist goals forthe  [specialist goals for the
Establishing and ?ppmpriate to the situation media program are clear |media program are School librarian/media
in the school and to the age X K .
successfully of the students and have and appropriate to the [rudimentary and are specialist has no clear goals
implementing goals [peen developed following |Situation in the school  [partially suitable to the for the media program or
for the school library |consultations with students|and to the age of the situation in the school and [they are inappropriate to
1.2 |program appropriate |and colleagues. Thegoal |students. The goal for |the age of the students. |either the situation in the
to the setting and the |for the programis the program is The goal for the program is|school or the age of the
students served. commun.icated with communicated with established but not students.
appropriate stakeholders
with regular assessments appropriate communicated with
to determine if the goal is  |Stakeholders. appropriate stakeholders.
being met.
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DOMAIN 1: PURPOSEFUL PLANNING

School librarians/media specialists work in collaboration with the classroom teacher to develop a rigorous curriculum relevant

for all students. Additionally, school librarians/media specialists will plan the library media program for the school.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

Demonstrating
knowledge of
resources, both

The school librarian/
media specialist shows
evidence of resources

The school librarian/
media specialist shows
evidence of resources

The school librarian/
media specialist
demonstrates basic

The school librarian/ media
specialist demonstrates
little or no knowledge of

1.3 |withinand beyond [available forstudents |available for students knowledge of resources |resources available for
the school and and teachers and and teachers in the available for students and [students and teachersin
district. actively seeks out new [school, in other schools |[teachers in the school, in [the school, in other schools
resources fromawide |in the district, and in the [other schools in the in the district, and in the
range of sources to larger community to district, and in the larger [larger community to enrich
enrich the school's enrich the school's community to enrich the |the school's program.
program. program. school's program.
The school librarian/ X X
media specialist's The school librarian/
evaluation plan is highly |media specialist's plan
creative, with imaginative |to evaluate the program |The school librarian/ The school librarian/media
1.4 |Developing and sources of evidenceand a |js organized around clear|media specialist has a specialist has no plan to

implementing a plan
to evaluate the
library program.

clear path toward
improving the program on
an on-going basis. The
librarian/media specialist
proactively responds to the
evidence of the evaluation.

goals and the collection
of evidence to indicate
the degree to which the
goals have been met.

rudimentary plan to
evaluate the library
program.

evaluate the program or
resists suggestions that
such an evaluation is
important.
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DOMAIN 1: PURPOSEFUL PLANNING

School librarians/media specialists work in collaboration with the classroom teacher to develop a rigorous curriculum relevant
for all students. Additionally, school librarians/media specialists will plan the library media program for the school.

LEVEL OF PERFORMANCE

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school librarian/ In interactions with both [The school librarian/ The school librarian/media
1.5 (Establishing a culture [media specialist students and colleagues, [media specialist goes specialist conveys that the

for investigation and |establishes a culture for [the school librarian/ through the motions of work of seeking

love of literature. investigation and media specialist conveys |performing the work of information and reading
creates an environment |the importance of the position, but without [literature is not worth the
where reading is seeking information and [any real commitment to it. time and energy required.
promoted and enjoyed. |reading literature.

Library routines and Library routines and

Library routines and procedures (for Library routines and procedures (for example,
procedures (for example, circulation of |procedures (for example, [circulation of materials,

Establishing and example, circulation of |materials, collection circulation of materials, collection development

1.6 |maintaininglibrary [materials, collection development policy, collection development  |policy, challenged

procedures and development policy, challenged material policy, challenged materials form, students

policies. challenged materials form, students working [materials form, students |workingindependently
form, students working |independently within working independently within the library) are
independently within  [the library) have been |within the library) have either non-existent or
the library) are seamless |established and function |been established but inefficient, resulting in
in their operation. smoothly. function sporadically. general confusion.
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DOMAIN 1: PURPOSEFUL PLANNING

for all students. Additionally, school librarians/media specialists will plan the library media program for the school.

School librarians/media specialists work in collaboration with the classroom teacher to develop a rigorous curriculum relevant

LEVEL OF PERFORMANCE

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school librarian/
media specialist makes
Organize physical highly effective use of |The school librarian/ The school librarian/media
space to enable the physical media specialist makes |The school librarian/ specialist makes poor use
smooth flow and environment, resulting |effective use of the media specialist's efforts |of the physical
make materials in clear signage, physical environment, |to make use of the environment, resultingin
1.7 [accessible and excellent traffic flow, resulting in good traffic |physical environment are |poor traffic flow, confusing
attractive to and adequate space flow, clear signage, and [uneven, resultingin signage, inadequate space
students. devoted to work areas  |[adequate space devoted [occasional confusion by  |devoted to work areas and
and computer use. In to work areas and users. computer use, and general
addition, book displays [computer use. confusion.
are attractive and
inviting.
The school librarian/ The school librarian/ The school librarian/
media specialist adheres to [Media specialist adheres [media specialist is
district or professional to district or partially successful in The school librarian/media
guidelines in selecting professional guidelines |attempts to adhere to specialist fails to adhere to
materials for the collection. i se|ecting materials for |district or professional district or professional
Théczl_leitlion is dof the collection and guidelines in selecting guidelines in selecting
Maintaining and ziizt:;m\;ﬁiragi‘i periodically purges the |materials and in weeding |materials for the collection
extending the library |yirtual collection is collection of outdated [the collection. Avirtual [and does not periodically
1.8 |collectionin maintained and updated  [materials. A virtual presence may not be purge the collection of
accordance with the |frequently by the collection is maintained [maintained. Thisis done [outdated material. There is
schools' needsand  |'!brarian/media specialist |, the |ibrarian/media  |in limited consultation no virtual presence. This is
within budget zz:dllsx:lb;argz:;i:v:l! specialist. Thisisdone [with teaching colleagues [done without consultation
limitations. donein consultation with |[IN Some consultation or with patron needs in with teaching colleagues or
teaching colleagues or with teaching colleagues |mind. with patron needs in mind.
patron needs in mind. or patron needs in mind.
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DOMAIN 2: EFFECTIVE INSTRUCTION
School librarians/media specialists, working collaboratively with classroom teachers, facilitate student academic practice
so that all students are participating and have the opportunity to gain mastery of the objectives.
The librarian fosters a climate of urgency and expectation around achievement, excellence, and respect.
LEVEL OF PERFORMANCE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
the school librarian/ school librarian/media

Interactions among the |media specialist, specialist, students, and
school librarian/media [students, and the the classroom teacher are |Interactions between the
specialist, individual classroom teachers, are |generally appropriate and [school librarian/media
students, and the polite and respectful, free from conflict but may |specialist, students, and
classroom teachers are [reflecting general be characterized by the classroom teachers are
highly respectful, warmth and caring, and |occasional displays of negative, inappropriate, or

Creating an reflecting genuine are appropriate to the insensitivity or lack of insensitve to students'

environment warmth and caringand [learning needs and responsiveness to learning needs or cultural

2.1 (conductive to sensitivity to students' |cultural and learning needs or cultural |and developmental

learning. learning needs, cultures,|developmental and developmental differences and are
and levels of differences among differences among characterized by sarcasm,
development. students. students. put-downs, or conflict.
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School librarians/media specialists, working collaboratively with classroom teachers, facilitate student academic practice

DOMAIN 2: EFFECTIVE INSTRUCTION

so that all students are participating and have the opportunity to gain mastery of the objectives.
The librarian fosters a climate of urgency and expectation around achievement, excellence, and respect.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

SCORE

Demonstrate and
clearly communicate
content knowledge
to students.

2.2

School librarian/media
specialistis highly effective at
demonstratingand clearly
communicating content
knowledge to students.

For Level 4, all of the evidence
listed under Level 3 is present,
as well as some of the following:
-Librarian/media specialist fully
explains concepts in as direct
and efficienta manneras
possible, while still achieving
student understanding.
-Librarian/media specialist
effectively connects content to
other content areas, students'
experiences and interests, or
current events in order to make
content relevant and build
interest.

-Explanations spark student
excitement andinterestin the
content.

-Students participate in each
others'learning of content
through collabo-ration during
the lesson.

-Students ask higher-order
questions and make
connections independently,
demonstrating that they
understand the contentata
higher level.

School librarian/media
specialist is effective at
demonstrating and
clearly communicating
content knowledge to
students. Librarian
demonstrates content
knowledge and delivers
content that is factually
correct.

-Contentis clear, concise
and well-organized.
-Librarian/media specialist
restates and rephrases
instruction in multiple
ways to increase
understanding.
-Librarian/media specialist
emphasizes key points or
main ideas in content.
-Librarian/media specialist
uses developmentally
appropriate language and
explanations.
-Librarian/media specialist
implements relevant
instructional strategies
learned via professional
development.

School librarian/media
specialist needs improvement
atdemonstrating and clearly
communicating content
knowledge to students.
Librarian/media specialist
delivers content thatis
factually correct.

-Content occasionally lacks
clarity and is not as well
organized as it could be.
-Librarian/media specialist
may fail to restate or
rephraseinstruction in
multiple ways to increase
understanding.
-Librarian/media specialist
does not adequately
emphasize main ideas, and
students are sometimes
confused about key
takeaways.

-Explanations sometimes lack
developmentally appropriate
language.

-Librarian/media specialist
does not always implement
new and improved
instructional strategies
learned via professional
development.

School librarian/media
specialist is ineffective at
demonstrating and clearly
communicating content
knowledge to students.
-Librarian/media specialist
may deliver content that is
factually incorrect.
-Explanations may be
unclear orincoherent and
fail to build student
understanding of key
concepts.
-Librarian/media specialist
continues with planned
instruction, even when itis
obvious that students are
not understanding content.
-Librarian/media specialist
does not emphasize main
ideas and students are
often confused about
content.

-Librarian/media specialist
fails to use
developmentally
appropriate language.
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DOMAIN 2: EFFECTIVE INSTRUCTION

School librarians/media specialists, working collaboratively with classroom teachers, facilitate student academic practice
so that all students are participating and have the opportunity to gain mastery of the objectives.
The librarian fosters a climate of urgency and expectation around achievement, excellence, and respect.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

SCORE

2.3
academic content.

Engage students in

The school librarian/media
specialistis highly effective
at engaging students in
academic content.

For Level 4, all of the
evidence listed under Level
3is present, as well as
some of the following:
-Librarian/media specialist
provides ways to engage
with content that
significantly promotes
student mastery of the
objective.

-Librarian/media specialist
provides differentiated
ways of engaging with
content specific to
individual student needs.
-The lesson progresses at
an appropriate pace so that
students are never
disengaged, and students
who finish early have
something else meaningful
to do.

-Librarian/media specialist
effectively integrates
technology as a tool to
engage students in
academic content.

The school librarian/ media
specialistis effective at
engaging students in academic
content.

-More than 3/4 of students are
actively engagedin content at
all times and not off-task.
-Librarian/media specialist
provides multiple ways, as
apropriate, of engaging with
content, all aligned to the lesson
objective.

-Librarian/media specialist
sustains the attention of the
class by maintaininga dynamic
presence.

-Ways of engaging with content
reflect different learning
modalities orintelligences.
-Librarian/media specialist
adjusts lesson accordingly to
accommodate for student
prerequesite skills and
knowledge so that all students
are engaged.

-ELL and IEP students have the
appropriate accommodations to
be engaged in content.
-Students wrok hard and are
deeplyactive rather than
passive/receptive.

The school librarian/ media
specialist needs
improvement at engaging
students in academic content.
-Fewer than 3/4 of students
are engaged in contentand
many are off-task.
-Librarian/media specialist
may provide multiple ways of
engaging students, but

perhaps notaligned to lesson

objective or mastery of
content.

-Librarian/media specialist
may miss opportunities to
provide ways of
differentiating content for
student engagement.

-Some students may not have
the prerequisite skills
necessaryto fullyengage in
content and librarian/media
specialist's attempt to modify
instruction for these students
is limited or not always
effective.

-Students may appearto
activelylisten, but when it
comes time for participation,

are disinterested in engaging.

The school librarian/media
specialist is ineffective at
engaging students in
academic content.

-Fewer than 1/2 of students are
engaged in content and many
are off-task.

-Librarian/media specialist
may only provide one way of
engaging with content OR
librarian/media specialist
may provide multiple ways of
engaging students that are not
aligned to the lesson objective
or mastery of content.
-Librarian/media specialist
does not differentiate
instruction to target different
learning modalities.

-Most students do not have the
prerequisite skills necessary
to fully engage in content and
librarian/media specialist
makes no effort to adjust
instruction for these students.
-ELLand IEP students are not
provided with the necessary
accommodations to engagein
content.
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DOMAIN 2: EFFECTIVE INSTRUCTION

School librarians/media specialists, working collaboratively with classroom teachers, facilitate student academic practice
so that all students are participating and have the opportunity to gain mastery of the objectives.
The librarian fosters a climate of urgency and expectation around achievement, excellence, and respect.

LEVEL OF PERFORMANCE

understanding or lack
thereof).

-Librarian/media specialist
uses open-ended questions
to surface common
misunderstandings and
assess student mastery of
material at a range of both
lower- and higher-order
thinking.

posinga question and before
helping students think through a
response.

-Librarian/media specialist
doesn't allow students to "opt
out" of checks for understanding
and cycles back to these
students.

-Librarian/media specialist
assesses every student's
mastery of the objective(s) at
the end of each lesson through
formal orinformal assessments.

with an answer or moving forward
with content.

-Librarian/media specialist
sometimes allows students to "opt
out" of checks for understanding
without cycling back to these
students.

-Librarian/media specialist may
assess student mastery at the end
ofthe lesson through formal or
informal assessments, but may not
use this information to drive
subsequent lesson planning.

questions or frequently gives
students the answer rather
than helping them think
through the answer.
-Librarian/media specialist
frequently allows students to
"opt out" of checks for
understanding and does not
cycle back to these students.
-Librarian/media specialist
rarelyor neverassesses for
mastery at the end of the
lesson.

INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school Iibrarian/ The school librarian/ media The school librarian/ media The school librarian/media
media specialistis specialistis ef‘flectlve at checking specwfllst need5|mprovlementat specialistis ineffective at

. ) forunderstanding. checking for understanding. checking for understanding.
hlghly effective at -Librarian/media specialist -Librarian/media specialist -Librarian/media specialist
checking for under- checks for understanding at sometimes checks for rarely or never checks for
standing. aImosvt aIVI key moments (.when uererstandlngofcontent, but understanding of content, or

checkingis necessarytoinform |misses several key moments. .
For Level 4, all of the instruction going forward)and |-Librarian/media specialist mostly misses nearlyall key
evidence listed under Level |getsanaccurate "pulse”ofthe [gets anaccurate "pulse” of the m_omer]ts' . oo

. B . B . -Librarian/media specialist
3is present, as well as class's understanding. class's understanding, but may not
some of the following: -Librarian/media specialist gain enough information to modify :arely?rnevergets Ian accurate
-Librarian/media specialist gains enough information during [the lesson accordingly. pulse" of tl-'ne class's
checks for understanding at checks for understanding to -Librarian/media specialist may understandlngfrom_checks and

. . modify the lesson and respond |not use a variety of methods to therefore cannot gain enough
higher levels by asking accordingly. check for understanding when information to modify the
pertinent, scaffold -Librarian/media specialist uses |doingso would be helpful. lesson.
questions that push a variety of methods to check for |-Librarian/media specialist may -Librarian/media specialist
thinking; accepts only high- [understanding. not provide enough wait time after |frequently moves on with

2.4 |Checkfor quality student responses -Librarian/media specialist uses |posinga question for studentsto  |content before students have a
understanding. (those that reveal wait time effectively both after [thinkand respond before helping [chance to respond to
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DOMAIN 2: EFFECTIVE INSTRUCTION
School librarians/media specialists, working collaboratively with classroom teachers, facilitate student academic practice
so that all students are participating and have the opportunity to gain mastery of the objectives.
The librarian fosters a climate of urgency and expectation around achievement, excellence, and respect.
LEVEL OF PERFORMAN CE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The school librarian/ The school librarian/ The school librarian/ The school librarian/media
medi? SpeCia'iStfs _high'y media specialist is media specialist needs specialist is ineffective at
gffectlve‘ atmodyifying effective at modifying |improvement at modifying instruction as
instruction as needed. . . . .
For Level 4. all of the instruction as needed. |modifyinginstructionas |needed.
evidence listed under Level |"Librarian/media specialist |needed. -Librarian/media specialist
3is present, as well as makes adjustments to -Librarian/media specialist |rarely or never attempts to
some of the following: 'fnftr:zzzr;ab:;_ed 2:::":';5 may attempt to make adjust instruction based on
-Librarian/media specialist [1© AU r ing > adjustments based on checks checks for understandin
anticipates student to increased understanding |for understanding, but these € ° € . &
misunder- standings and  |for most students. attempts may be misguided and any attempt.s at doing
pre- emptively addresses -Librarian/media specialist [and may not increase so frequently fail to
them. differentiates delivery of  |ynderstanding for all increase understanding for
. . -Librarian/media specialist |INstruction bas'ed on checks fstydents. students.
2.5 [Modify instruction as is able to modify for understanding and -Librarian/media specialist Librarian/media specialist
needed. instruction to respond to assessment data to meet may primarily respond to only responds to mis-
misunderstandings without [diverse student needs. misunderstandings by using yresp . .
taking away from the flow |-Librarian/media specialist |teacher-driven scaffolding understandings by using
of the lesson or losing responds to techniques (for example, re- |teacher-driven scaffolding
engagement. misunderstandings with explaining a concept), when  [techniques.
tEffeth!Ve scaffolding student-driven techniques -Librarian/media specialist
echniques.
chnia ) . |could have been more repeatedly uses the same
-Librarian/media specialist |effective. .
doesn't give up but -Librarian/media specialist techniques to respond to
continues to try to address |may persistin using a misunderstandings, even
misunder- standingwith  [particular technique for when it is not succeeding.
different techniques if the  |responding to a mis-
firsttry is not successful. understanding, even
when itis not succeeding.
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DOMAIN 2: EFFECTIVE INSTRUCTION

School librarians/media specialists, working collaboratively with classroom teachers, facilitate student academic practice
so that all students are participating and have the opportunity to gain mastery of the objectives.
The librarian fosters a climate of urgency and expectation around achievement, excellence, and respect.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

SCORE

2.6

Assisting students in
the use of technology
in the Media Center.

The school librarian/
media specialist
proactively initiates
sessions to assist
students and teachersin
the use of technology.

The school librarian/
media specialist
institutes sessions to
assist students and
teachers in the use of
technology.

The school librarian/
media specialist assists
students and teachersin
the use of technology
when specifically asked to
do so.

The school librarian/ media
specialist declines to assist
students and teachers in
the use of technology.

Collaborating with
teachers in the
design of
instructinoal units
and lessons.

2.7

The school librarian/
media specialist
initiates collaboration
with classroom teachers
in the design of
instructional lessons,
locating additional
resources from sources
outside of the school.

The school librarian/
media specialist initiates
collaboration with
classroom teachers in
the design of
instructional lessons.

The school librarian/
media specialist
collaborates with
classroom teachers in the
design of instructional
lessons.

The school librarian/ media
specialist declines to
collaborate with classroom
teachers in the design of
instructional lessons.
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DOMAIN 3: LEADERSHIP

School librarians/media specialists develop and sustain the intense energy and leadership

within their school community to ensure the achievement of all students.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

SCORE

The school librarian/
media specialist seeks
out leadership roles
within the school, aimed
at improving school

The school librarian/
media specialist
contributes ideas and
expertise aimed at
improving school

The school librarian/
media specialist will rarely
contribute ideas and
expertise aimed at

The school librarian/ media
specialist never contributes

peers through difficult
situations and take on
leadership roles within
collaborative groups
such as professional
learning communities.

specialist will ask for
assistance, when
needed, and provide
assistance to othersin
need.

will not seek to provide
other teachers with
assistance when needed
or will not regularly seek
out opportunities to work
with others.

3.1 |Contribute to school [efforts. The efforts. The improving school efforts. |ideas aimed at improving
culture. librarian/media librarian/media The librarian/media school efforts. Little or no
specialist goes above specialist dedicates time [specialist rarely dedicates [time outside of class is
and beyond in efficiently, when time outside of class to dedicated to helping
dedicating time for needed, to helping helping students and students and peers.
students and peers students and peers peers.
outside of class. outside of class.
The school librarian/ The school librarian/
media specialist will go |The school librarian/ media specialist will
above and beyond in media specialist will participate in occasional
seeking out seek out and participate |opportunities to work The school librarian/ media
opportunities to in regular opportunities |with and learn from others|specialist rarely or never
collaborate. The to work with and learn  [and ask for assistance participates in oppor-
Collaborate with librarian/media from others. The when needed. The tunities to work with
3.2 (peers. specialist will coach librarian/media librarian/ media specialist |others. The librarian/

media specialist works in
isolation and is not a team
player.
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DOMAIN 3: LEADERSHIP
School librarians/media specialists develop and sustain the intense energy and leadership
within their school community to ensure the achievement of all students.
LEVEL OF PERFORMAN CE
INDICATOR HIGHLY EFFECTIVE-4 EFFECTIVE-3 NEEDS IMPROVEMENT-2 INEFFECTIVE-1 SCORE
The library assistants,
students, or parent/
community volunteers |Library assistants,
Establishing, work independently and students, or Library assistants, Library assistants, students,
evaluating, and con- tribute to the parent/community students, or parent/ or parent/community
3.3 [maintaining library |success of the library. volunteers are clearas [community volunteers are |volunteers are confused as
procedures in regards [-The librarian/media to theirroles. partially successful. to their role.
to staffing, student, |specialist will
or parent volunteers. |proactively evaluate
procedures.
The school librarian/media The school librarian/media
specialist anticipates The school librarian/media [specialist's efforts to prepare The school librarian/media
student and teacher needs |specialist honors student |budgets are partially specialistignores
when preparing and teacher requests (if successful, responding (appropriate) student and
Preparing and requisitions and budgets, |appropriate) when sometimes to student and teacher requests when
3.4 |submitting reports follows established preparing requisitions and [teacher requests (if preparing requisitions and
procedures, and suggests budgets and follows appropriate) and following
and budgets. ) ) ) budgets or does not follow
improvements to those established procedures. procedures. Inventories and
procedures. Inventories Inventories and reports are [reports are sometimes established procedures.
and reports are submitted |submitted on time. submitted on time. Inventories and reports are
on time. routinely late.
The school librarian/
media specialist
proactively reaches out |The school librarian/ The school librarian/ The school librarian/media
Communicating with [to parents and media specialist engages|media specialist makes specialist makes no effort
3.5 (the larger establishes contacts in outreach efforts to sporadic efforts to engage |to engage in outreach to
community. with other libraries or  [parents and the larger |in outreach to parents or |parents or the larger
businesses, coordinating|community. the larger community. community.
efforts fur mutual
benefit.
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DOMAIN 3: LEADERSHIP

School librarians/media specialists develop and sustain the intense energy and leadership

within their school community to ensure the achievement of all students.

INDICATOR

LEVEL OF PERFORMANCE

HIGHLY EFFECTIVE-4

EFFECTIVE-3

NEEDS IMPROVEMENT-2

INEFFECTIVE-1

SCORE

Participating in a
professional
community.

3.6

The school librarian/
media specialist makes a
substantial contribution
to school and district
events and projects and
assumes leadership with
colleagues. The
librarian/media
specialist participates
and develops leadership
rolesin awider
professional community
that includes local,
state, or national
events.

The school librarian/
media specialist
participates actively in
school and district
events and projects and
maintains positive and
productive relationships
with colleagues. The
librarian/media
specialist will participate
in a wider professional
community that includes
local, state, or national
contacts.

The school librarian/
media specialist's
relationships with
colleagues are cordial, and
the librarian/media
specialist participates in
school and district events
when specifically
requested.

The school librarian/media
specialist's relationships
with colleagues are
negative or self-serving,
and the librarian/media
specialist avoids being
involved in school and
district events and projects.
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DOMAIN 4: CORE PROFESSIONALISM

LEVEL OF PERFORMANCE

INDICATOR MEETS STANDARD DOES NOT MEET STANDARD SCORE

Individual has not demonstrated a pattern of Individual demonstrates a pattern of

1 Attendance unexcused absences. unexcused absences.
Individual has not demonstrated a pattern of Individual demonstrates a pattern of

On-time unexcused late arrivals (late arrivals that are in unexcused late arrivals (late arrivals that are in

2 arrival violation of procedures set forth by local school violation of procedures set forth by local school
policy). policy).
Individual demonstrates a pattern of following Individual demonstrates a pattern of failing to
state, corporation, and school policies and follow state, corporation and school policies

3 Policies and procedures (e.g., procedures for submitting and procedures (e.g., procedures for

procedures discipline referrals, policies for appropriate attire, [submitting discipline referrals, policies for
etc.) appropriate attire, etc.)

Individual demonstrates a pattern of interacting  |Individual demonstrates a pattern of failing to
with students, colleagues, parents/guardians, and |interact with students, colleagues,

4 Respect community members in a respectful manner. parents/guardians, and community membersin
a respectful manner.

NOTES:

1. Complying with policies and procedures includes, but is not limited to: Following IEP/504 plans, complying with discipline referral
processes, parent communication expectations (typically e-mails or phone calls returned within 24 hours during the work week),
providing sub plans, implementing school rules, maintaining accurate, up-to-date records, and dressing professionally. The sub-
committee recommends discussion of dress code expectations. Establishing clear expectations about jeans, flip-flops, revealing attire,
etc., will be important for consistency.

2. Demonstrating respect to students, parents, and colleagues includes maintaining appropriate (not too familiar) boundaries.
Respectfully listening to negative feedback and maintaining emotional self-control, even in heated situations, is expected. Accepting

constructive criticism is a hallmark of this standard.

3. Itis understood that if an administrator has a concern about a school librarian/media specialist not meeting these standards, it will
be called to the attention of the individual as soon as possible so correction can ensue.
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South Central Technology Director Metrics and Summative Scoring

South Central Technology Director (50%): This score is obtained from the evaluation rating
from the South Central Technology Director’s Effectiveness Rubric. The process for determining
this 1s outlined in the rubric itself. It is weighted 50% of the Technology Director’s comprehensive
rating.
A-F Accountability Grade (30%): The A-F Accountability Grade is obtained through its own
rating process that incorporates growth and achievement. This rating will be provided by the DOE
to evaluators to include in the evaluation. It is weighted 30% of the Technology Director’s
comprehensive rating. A-F Grade Category Points A Highly Effective (HE) 4 B Effective (E) 3 C
Improvement Necessary (1) 2 D or F Ineffective (IN) 1
Administrative Student Learning Objectives (20%): This is an opportunity for administrators
to focus on student learning beyond state mandated assessments. This component allows a
Technology Director to set_two goals to suit local needs, focus on specific areas, or to emphasize
growth if they are an underperforming school, etc. It is weighted 20% of the Technology
Director’s comprehensive rating. The guidelines for Administrative Student Learning Objectives
are as follows:

1. Have two goals

2. Must be measurable

3. Must be collaboratively set by administrator and evaluator

4. May be district or school based

5. Must be based on student learning measures (student data)

6. Can be growth/improvement or achievement

7. May be based on whole school or subgroup populations
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South Central Community School Corporation
TECHNOLOGY DIRECTOR EVALUATION

Technology Director's Name :

Evaluation Time Frame:

DOMAIN 1: LEADERSHIP AND VISION

Score
1.1 Leadership and Vision
1.2 Strategic Planning
1.3 Ethics & Policies

DOMAIN 2: UNDERSTANDING THE EDUCATIONAL ENVIRONMENT

Instructional Focus and Professional

2.1 Development
2.2 Team Building and Staffing
2.3 Stakeholder Focus

DOMAIN 3: MANAGING TECHNOLOGY

3.1 Information Technology
3.2 Communication Systems
3.3 Business

3.4 Data

TOTAL

Student Learning Scoring

A-F Accountability Grade

A=4,B=3, C=2, D=1

GOALSSLO Exceeded=4 MetBoth=3 MetOne=2 Did Not Meet=1
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Final Rating

Raw Score Weight Score
Rubric Rating x 0.50
A-F Grade x 0.30
Goal x0.20
Comprehensive Effectiveness Rating

Final Summative Evaluation Score

Highly
Effective Improvement
Effective Necessary
4 35 2.5
Points Points Points Points Point
Final Summative Rating: Highly Effective
Effective
Improvement Necessary
Ineffective
Technology Director Date

I have met with my evaluator to discuss the information on this form and have received a copy. Signing
this form does not necessarily indicate that | agree with the rating.

Evaluator Signature Date

I have met with the Technology Director to discuss the information on this form and provided a copy to
him/her.
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Domain 1 Leadership and Vision

Indicators

Highly Effective

Effective

Improvement
Necessary

Ineffective

1.1 Leadership &
Vision

Fulfills the criteria for
Level 3 and additionally:
-Works closely with the
executive team and
stakeholders to develop a
shared vision with long-
term, big-picture
perspectives on district
goals to plan for
meaningful and effective
uses of technology;
provide leadership when
creating a vision of how
technology will help meet
district goals.
-Leverages appropriate
relationships between
emerging technology
resources and the
education process on a
regular basis.
-Demonstrates an
understanding of
assessment, curriculum
and instruction, including
their interdependent
relationship and how
technology can support
them.

-Demonstrates the
knowledge and skills
necessary to affect and
facilitate change in the
organization.

-Participates with the
administrative team and
advisory committees to
create and promote a
vision for how
technology will support
the district’s strategic and
operational goals.
-Facilitates the process of
priority-setting and
decision making for
meaningful and effective
uses of technology in
support of the district’s
strategic goals.

-Leads infusion of
innovative technologies
to help educate students.

Occasionally demonstrates
effective decision making for
meaningful uses of
technology to educate
students, but does not
promote a broader vision for
how technology will support
the district’s strategic and
operational goals.

Does not promote a vision
for how technology will
support strategic goals and
does not demonstrate
effective decision making
for meaningful uses of
technology to educate
students.

1.2 Strategic
Planning

Fulfills the criteria for
Level 3 and additionally:
-Has a high-level view
across the school system
and work with
instructional and technical
teams to identify steps
needed to transform the
technology vision into a
long-range plan, complete
with specific goals,
objectives and action
plans.

-Demonstrates strategic
ability and innovation in
leading, planning and
implementing the district’s
goals and objectives.
-Articulates and leverages
the VOI (value of
investment) in technology
to ensure effective
delivery of services
aligned to the district
vision and goals.
-Promotes and leads the
implementation of
industry best practice
methodologies, tools and
programs in support of

technology.

-Works with key system
leaders to identify
priorities needed to meet
strategic goals.

-Works with key system
leaders to identify budget
and funding mechanisms
needed to meet strategic
goals.

-Knows the current goals
of the school district and
aligns the technology
department work with
those goals.

-Has strategic
understanding of district
systems (e.g. instruction,
assessment, finance,
facilities, transportation,
security, food service and
others) in order to provide
leadership regarding how
technology can support
them.

Develops technology budgets
and demonstrates some
understanding of district
systems but does not
effectively work with key
system leaders to identify
priorities, budgets, and
funding mechanisms to meet
strategic goals.

-Does not effectively
work with key system
leaders to identify
priorities, budget, and
funding mechanisms.
-Fails to demonstrate
understanding of district
systems.
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1.3 Ethics & Policies

Fulfills the criteria for
Level 3 and additionally:
-Manages the creation,
implementation, and
enforcement of policies
and educational programs
relating to the social, legal,
and ethical issues related to
technology use throughout
the district and modeling
responsible decision-
making.

-Demonstrates
commitment to responsible
environmental protection
and energy-saving
practices.

-Actively participates in
the policy development
process and ensures policy
supports a high performing
learning environment.
-Facilitates equitable
access to technology
resources for all
stakeholders.

-Models and assures
adherence to state and
federal laws.
-Demonstrates high
standards of integrity and
professional conduct with
consideration for fairness
and honesty.
-Communicates to
stakeholders the
appropriate ethical and
professional behavior for
technology use in the
district.

-Models and assures
awareness about pertinent
laws and legal issues
related to implementation
and use of technology in a
district, e.g. copyright,
privacy and compliance.
-Demonstrates knowledge
of vulnerabilities and
issues pertaining to the
safety of students and
staff.

-Models appropriate ethical
and professional behavior for
technology but does not
effectively communicate
policies and practices to
stakeholders.

-Inconsistently demonstrates
high standards of integrity
and professional conduct with
consideration for fairness and
honesty.

-Fails to model appropriate
ethical and professional
behavior for technology,
and does not effectively
communicate policies and
practices to stakeholders.
-Fails to demonstrate high
standards of integrity and
professional conduct with
consideration for fairness
and honesty.
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Domain 2 Understanding the Educational Environment

Indicators

Highly Effective

Effective

Improvement
Necessary

Ineffective

2.1 Instructional
Focus & Professional
Development

Fulfills the criteria for
Level 3 and additionally:
-Budgets, plans, and
coordinates ongoing,
purposeful professional
development for all staff
using technologies: ensures
a sufficient budget through
the implementation and
assessment process of
emerging technologies.
-Empowvers staff to reach a
proficiency level to meet
the ongoing demands of
their jobs.

-Promotes standards for
innovative teaching and
learning that develop
student proficiency in 21%
century skills.

-Promotes the application
of technology to address
the diverse needs of
students and maximize
student learning.

-Plans for and coordinates
purposeful professional
development.

-ldentifies and promotes
how technology can
support educational best
practices through
communication and
collaboration with the
district instructional
leadership.

-Stays abreast of state and
national standards,
benchmarks and
frameworks for
technology literacy.

Assists with Professional
Development, but does not

provide ongoing opportunities

for staff.

-Responds to technology
requests, but does not
regularly identify and
promote how technology can
support educational best
practices.

Provides little or no
Professional Development
opportunities for staff
-Fails to identify and
promote how technology
can support education best
practices.

2.2 Team Building &
Staffing

Fulfills the criteria for
Level 3 and additionally:
-Plays integral role in the
district’s strategic planning
process; creates and
supports cross functional
teams for decision-making,
technology support,
professional development,
and other aspects of the
district’s technology
program

-Mentors and empowers
others to assume leadership
roles.

-Creates cross functional
teams involving
stakeholders for
appropriate aspects of the
district’s technology
program

-Builds an environment of
trust through
communication and
transparency about
decisions and how they
are made.

-Sets clear objectives and
measures; and monitors
process, progress, and
results.

-Analyzes and identifies
on an ongoing basis
individual and team
strengths, required areas
of growth and how teams
and their members are
being deployed and
redeployed.

-Makes effective hiring
decisions.

-Provides feedback to
individuals and teams on a
regular basis regarding
areas of strength and
required growth, using
quantitative and
qualitative data.

-Frequently makes decisions
without communicating how
or why they are made.
-Objectives and measures are
not clear and not monitored
process, progress, and results
-Occasionally (but not on an
ongoing basis) analyzes and
identifies individual and team
strengths, required areas of
growth and how teams and
their members are being
deployed and redeployed.
-Frequently makes poor
hiring decisions.
-Sporadically provides
feedback to individuals and
teams regarding areas of
strength and required growth,
but often does not use
quantitative and qualitative
data.

-Rarely communicates
how or why decisions are
made.

-Does not establish clear
objectives and measures
and doesn’t monitor
process, progress, and
results.

-Rarely analyzes and
identifies individual and
team strengths, required
areas of growth and how
teams and their members
are being deployed and
redeployed.

-Frequently makes poor
hiring decisions.

-Rarely provides feedback
to individuals and teams
regarding areas of strength
and required growth and
does not use quantitative
and qualitative data when
doing so.
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2.3 Stakeholder Focus

Fulfills the criteria for
Level 3 and additionally:
-Builds relationships with
all stakeholders, taking a
close look at how the
district determines
requirements, expectations,
and preferences.
Understands the key
factors that lead to
stakeholder satisfaction,
focusing on how the
district seeks knowledge,
satisfaction, and loyalty of
students and other
stakeholders.
-Collaborates with
stakeholders to create a
vision for how technology
will support the district’s
strategic goals.

-Attempts to assess and
respond to needs and
concerns of nearly all
workers and stakeholders.

-Effectively communicates
with stakeholders a vision
for how technology will
support the district’s
strategic goals.

-Builds positive
relationships with
stakeholders.

-Assesses and responds to
needs and concerns of
most workers and
stakeholders.

-Does not clearly
communicate with
stakeholders a vision for how
technology will support the
district’s strategic goals.
-Has some positive
relationships with
stakeholders, but also
regularly upsets or frustrates
stakeholders.

-Assesses and responds to
needs and concerns, but often
does not meet the needs of
workers and stakeholders.

-Does not communicate
with stakeholders a vision
for how technology will
support the district’s
strategic goals.

-Does not build positive
relationships with
stakeholders.

-Frequently does not assess
and respond to needs and
concerns of workers and
stakeholders.
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Domain 3

Managing Technology

Indicators Highly Effective Effective Improvement Ineffective
Necessary
3.1 Information Fullfills the criteria for -Effectively plans, -Although some projects are -Projects are poorly

Technology

Level 3 and additionally:
-Directs, coordinates, and
ensures implementation of
all tasks related to
technical, infrastructure,
standards, and integration
of technology into every
facet of district operations.
-Effectively plans,
implements, and sustains
all tasks related to
technical systems, network
infrastructure and
computing device
management.

-The approach to projects
consistently is proactive to
current and future district
needs.

-System resources are
rarely interrupted.
-Evaluates all tasks related
to technical systems,
network infrastructure and
computing device
management.

-Effectively directs,
coordinates and ensures
implementation of all tasks
related to the integration of
technology into district
operations.

-Ensures that disaster
recovery and business
continuity plans that are an
integral part of the
district’s technology
program.

implements, and sustains
all tasks related to
technical systems network
infrastructure and
computing device
management.

-The approach to projects
is usually proactive.
-System resources
generally perform well
and issues are resolved
quickly and accurately.
-Establishes a disaster
recovery and business
continuity plan.

well planned and
implemented, most are poorly
planned and are often
reactionary in nature.
-Issues are occasionally
overlooked or not addressed
promptly or accurately.
-System resources are often
disrupted, but are usually
addressed relatively
promptly.

-There are strategies and
methods in place for disaster
recovery and business
continuity, but no written
plan.

planned and implemented
-Solutions are usually
reactionary in nature and
frequently need to be re-
reported.

-System resources are
generally unreliable and
frequently disrupt
operations.

-There are minimal or no
strategies and methods in

place for disaster recovery

and business continuity.

3.2 Communication
Systems

Fulfills the criteria for
Level 3 and additionally:
-Uses technology to
improve communications,
directing and coordinating
the use of e-mail, district
websites, web tools, voice
mail systems, and other
forms of communication to
facilitate decision-making
and to enhance effective
communication with key
stakeholders.

-Develops and implements
procedures, strategies, and
technical solutions for
keeping teacher websites,
school web resources, and
other communication tools
updated, relevant, and
operational.

-Reviews and uses
emerging technologies that
enhance communication.

Regularly directs and
coordinates use of e-mail,
district websites, Web
tools, voicemail systems
and other forms of
communication.
-Demonstrates working
knowledge of various
communication tools and
techniques.

-Effectively manages
support issues related to
keeping communication
systems updated,

compliant and operational.

-Communication systems
are reliable for users.

Occasionally directs and
coordinates use of e-mail,
district websites, Web tools,
voicemail systems and other
forms of communication.
-Manages support issues
related to communication
systems, but many systems
are outdated.
-communication systems are
often unreliable.

Rare directs and
coordinates use of e-mail,
district websites, Web
tools, voicemail systems
and other forms of
communication.

-Does not effectively
manage support issues
related to communication
systems.
-Communication systems
are frequently unreliable.
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-Communication systems
are very reliable with
robust features and
functionality.

3.3 Business Fulfills the criteria for -Demonstrates knowledge | -Develops and manages -Does not effectively
Level 3 and additionally: of funding sources budgets, but often requires develop and manage
-Manages the budget and available to the district prompting, assistance, and/or | budgets.
serves as a strong business | and appropriately oversight. -Fails to understand and
leader who guides leverages them to meet -Understands and applies apply principles of TCO
purchasing decisions, district and programmatic | principles of TCO and VVOI of | and VOI of technology
determines the return on goals. technology initiatives only on | initiatives.
investment for all -Develops and manages sporadic occasions. -Purchasing decisions are
technology budgets, both annually and | -Purchasing decisions are regularly proven to be
implementations, and long-range. often proven to be undervalued solutions.
fosters good relationships -Understands and applies undervalued solutions. -Directs, manages and
with vendors, potential principles of TCO and -Directs, manages and negotiates with vendors
funders, and other key VOI of technology negotiates with vendors and and business partners, but
groups. initiatives. business partners, but often often requires prompting,
-Pursues and secures grant | -Makes effective requires prompting, assistance, and/or
opportunities or funding purchasing decisions assistance, and/or oversight. oversight.
sources with low interest following relevant laws, -Participates in tasks related -Participates in tasks
rates. policies and guidelines. to selection and purchasing related to selection and
-Pursues and secures cost -Understands and applies (RFP’s, purchasing purchasing (RFPs,
reduction or cost shifting basic financial and guidelines, etc.), often purchasing guidelines,
measures to fund accounting principles and requires prompting, etc.), but often requires
technology initiatives. processes and all assistance, and/or oversight. prompting, assistance,

regulatory guidelines and/or oversight.
applicable to district
funds.
-Directs, manages and
negotiates with vendors
and business partners.
-Directs, coordinates, and
ensures implementation of
all tasks related to
selection and purchasing
(RFP’s, purchasing
guidelines, etc.).
3.4 Data Fulfills the criteria for -Establishes systems and -Maintains systems and tools | -Fails to implement and

Level 3 and additionally:
-Manages the
establishment and
maintenance of systems
and tools for gathering,
mining, integrating, and
reporting data in usable
and meaningful ways to
produce an information
culture in which data
management is critical to
strategic planning.
-Participates with the
administrative team and
advisory committees to
create and promote a vision
for how data reporting will
support the district’s
strategic and operational
goals.

-Facilitates the process of
priority-setting of the
district’s data analysis
needs.

-Coordinates training
opportunities for teachers
and administrators in
making good uses of data
systems.

tools for gathering,
warehousing, mining,
integrating and reporting
data in useable and
meaningful ways.
-Maintains systems and
tools for gathering,
warehousing, mining,
integrating and reporting
data in useable and
meaningful ways.
-Utilizes data-driven
decision making and
related processes in
support of stakeholders.
-Remains knowledgeable
about data related industry
standards, e.g. SIF.
-Assesses and responds to
information reporting
requirements related to
government mandates.

for gathering, warehousing,
mining, integrating and
reporting data, but does not
look for ways to improve
those systems.
-Inconsistently utilizes data-
driven decision making and
related processes in support
of stakeholders.

-Does not consistently remain
current on data related
industry standards, e.g. SIF
-Inconsistently responds to
information reporting
requirements related to
government mandates.

support tools for gathering,
warehousing, mining,
integrating, and reporting
data in usable and
meaningful ways.

-Rarely utilizes data-driven
decision making and
related processes in
support of stakeholders.
-Does not consistently
remain current of data
related industry standards,
e.g. SIF.

-Frequently fails to
respond to information
reporting requirements
related to government
mandates.
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South Central Athletic Director’s Metrics and Summative Scoring

South Central Principal Effectiveness Rubric (50%): This score is obtained from the evaluation
rating from the South Central Principal Effectiveness Rubric. The process for determining this is
outlined in the rubric itself. It is weighted 50% of the athletic director’s comprehensive rating.
A-F Accountability Grade (30%): The A-F Accountability Grade is obtained through its own
rating process that incorporates growth and achievement. This rating will be provided by the DOE
to evaluators to include in the evaluation. It is weighted 30% of the athletic director’s
comprehensive rating. A-F Grade Category Points A Highly Effective (HE) 4 B Effective (E) 3 C
Improvement Necessary (1) 2 D or F Ineffective (IN) 1
Administrative Student Learning Objectives (20%): This is an opportunity for administrators
to focus on student learning beyond state mandated assessments. This component allows the
athletic directors to set two goals to suit local needs, focus on specific areas, or to emphasize
growth if they are an underperforming school, etc. It is weighted 20% of the athletic director’s
comprehensive rating. The guidelines for Administrative Student Learning Objectives are as
follows:

1. Have two goals

2. Must be measurable

3. Must be collaboratively set by administrator and evaluator

4. May be district or school based

5. Must be based on student learning measures (student data)

6. Can be growth/improvement or achievement

7. May be based on whole school or subgroup populations
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ATHLETIC DIRECTOR EVALUATION

Athletic Director's Name:

Evaluation
Time
Frame: 2017-2018
DOMAIN 1: TEACHER EFFECTIVENESS
1.1 Mission and Vision Score
1.1.1 Contributes to the achievement of the mission and vision
Assists in hiring, developing and retaining effective athletic support
1.1.2 staff
1.2.1 Observes professional practice
1.2.2 Provides actionable feedback
1.2.3 Monitors athletic performance
1.2.4 Demonstrates commitment to improve athletic performance
1.3 Talent Review
1.3.1 Conducts evaluations of coaches
DOMAIN 2: LEADERSHIP ACTIONS

2.1 Professional Leadership

2.1.1 Effectively communicates

2.1.2 Reflects on practice and continually learns

2.1.3 Demonstrates resilience and persistence

2.1.4 Monitors time and task management

2.2 School & Athletic Leadership

2.2.1 Maintains a culture of excellence

2.2.2 Scheduling Effectiveness

2.2.3 Supports a universal code of conduct

2.2.4 Engage families and the community in school athletic culture
2.2.5 Implements appropriate academic interventions
2.2.6 Provides effective event management

TOTAL

Student Learning Scoring

A-F Accountability Grade A=4, B=3, C=2, D=1

SLO 1 Rating Exceeded=4 Met Both=3 Met One=2 Did Not Meet=1

SLO 2 Rating Exceeded=4 Met Both=3 Met One=2 Did Not Meet=1
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Final Rating

Raw Score Weight Score
Rubric Rating x 0.50
A-F Grade x 0.30
IHSAA Leadership x 0.20
Comprehensive Effectiveness Rating

Final Summative Evaluation Score

Highly Effective

Improvement
Effective Necessary

4 3.5 2.5 1.75 1
Points Points Points Points Point

Final Summative Rating: Highly Effective

Effective
Improvement Necessary
Ineffective
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ATHLETIC DIRECTOR’S RUBRIC

Domain 1 4 3 2 1
Highly Effective Effective Needs Ineffective
Improvement

1.1 Mission and Vision

111 Collaboratively crafts a Gets input and writes | Writes a cumbersome, Recycles the previous
lean, comprehensive, a comprehensive, non-accountable plan. year's cumbersome
results-oriented plan measurable plan for non-accountable
with annual goals. the current year. plan.

1.1.2 Recruits a strong Recruits and develops | Enlists one or two like- Is a Lone Ranger
leadership team (i.e. a leadership team minded colleagues to working with little or
staff, coaches) and with a balance of provide advice and no support from
develops skills and skills. support. colleagues.
commitment to a high
level.

1.2 Human Capital Manager

121 Visits 3-5 Makes Tries to attend Only observes
practices/games a unannounced visits practices/games but coaches in annual
week and gives to a few is often distracted by or bi-annual
helpful, face-to-face practices/games other events and observation visits.
feedback to each weekly and gives rarely provides
coach within 24 hours. | helpful feedback to feedback.

coaches.

1.2.2 Consistently provides Frequently provides | Sometimes supports Does not support
an avenue for staff, an avenue for staff, staff, coaches and staff, coaches and
coaches and athletes coaches and athletes with avenues | athletes with
to request or discuss athletes to request to discuss support avenues to discuss
their support needs. or discuss support needs. support needs.
Encourages coaching | needs. Supports
teams to work coaching teams to
together to address work together to
students' behavioral address students'
and skills behavioral and skill
issues/concerns. issues/concerns.

1.2.3 Ensures that the Reads and shares Occasionally passes Rarely reads
whole staff is current research and fosters | along interesting professional
on professional an on-going articles and ideas to literature or
literature and discussion of best colleagues. discusses best
constantly explores practices. practices.
best practices.

1.2.4 Orchestrates aligned, Organizes aligned, Provides conventional | Provides occasional
high quality coaching on-going coaching staff development workshops, leaving
workshops, training, and training that workshops to staff staff mostly on their
and other professional | builds program members. own in terms of
learning tuned to staff | proficiency. professional
needs. development.

1.3 Talent Review

1.3.1 Completes all Completes all Completes some Does not complete
evaluations meets with | evaluations. evaluations. evaluations.
each coach to provide
critical information.

Domain 2

Leadership Actions

2.1 Professional Leadership

21.1 Skillfully and eloquently
communicates goals to all

Uses a variety of means
(e.g. face to face,
newsletters, websites)

Has a limited
communication
repertoire and some key

Is not an effective
communicator, and
others are often left
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constituencies using a
variety of channels

to communicate goals
to others.

stakeholders are not
aware of school goals.

guessing about policies
and directions.

decisively with the
highest priority e-mail
and paperwork,
delegating the rest.

dealing with e-mail,
paperwork, and
administrative duties.

mail, paperwork, and
administrative chores but
is often behind.

2.1.2 Courageously Provides redirection | Criticizes struggling Shies away from
engages in difficult and support to coaches/staff giving honest
conversations with coaches/staff members but does feedback and
below-proficient members who are not give them much redirection to
coaches/staff less than proficient. | help for improving coaches/staff
members, helping their performance. members who are
them improve. not performing well.

213 Deals quickly and Has a system for Tries to stay on top of e- Is way behind on e-

mail, paperwork, and
administrative chores,
to the detriment of the
school's mission.

2.2 School Leadership

organizes event(s) details
utilizing staff suitably to ensure
smooth delivery for all
stakeholders involved.

general direction to the
event staff. Plans event(s)
including facilities set-up,
operational planning
involving the host facility
and all visitors.

organized in a timely manner.
Staff members may not know
their role for the event(s).

221 Gets staff buy-in for Sets expectations for | Urges staff to demand | Often tolerates
clear, school-wide and student-athlete good student behavior, | discipline violations
athletic program behavior and but allows different and enforces the
student-behavior establishes athletic standards in different rules inconsistently.
standards, routines, program routines and | teams.
and consequences. consequences;

follows school-wide

routines and

conseqguences.

2 2 2 Staff and coaches are Initiates discussions with Requests routine repair and Ignores the facilities and
T proactive; they recognize, are appropriate parties to create | maintenance measures to grounds, depending on

involved in and may initiate a shared responsibility for ensure the health and safety others to handle. Does not
solutions for improving student | the students' health and of students/coaches/staff, and | anticipate security or safety
health and safety. Creates safety. Works closely with to enhance the learning issues for
school-wide awareness to operations staff to enhance environment. students/coaches/staff.
enhance the notion that all the athletic facilities and
members of the learning proactively implements
community share this appropriate security
responsibility. measures for

students/coaches/staff.

223 Deftly handles Manages bureaucratic, Sometimes allows Frequently mishandles
bureaucratic, contractual, contractual, and legal bureaucratic, contractual, bureaucratic,
and legal issues so they issues efficiently and and legal issues to contractual, and legal
never detract from, and effectively. distract teachers from issues in ways that
sometimes contribute to, their work. disrupt the program
teaching and learning. activities.

224 Manages productive Works to minimize Makes sure that Provides little or no
parent/officials the number of face- incidents are monitoring of the
complaints/incidents in | to-face parent/official | documented correctly parent/official
which all parties receive | incidents. and provided to complaints/incidents.
specific suggestions on appropriate parties.
next steps.

225 Is highly effective Identifies struggling Tries to get crisis Focuses mainly on
getting counseling, student athletes and counseling for highly discipline and
mentoring, and other works to get support disruptive and troubles | punishment with
supports for high-need services to meet their | student athletes. highly disruptive and
student athletes. needs. troubles student

athletes.

2 2 6 Expertly and efficiently Provides leadership and Details of event(s) are not Aware of need to organize

details and identifies basic
resources needed to
manage the event(s).
Errors in details take place
that result in frustration,
miscommunication, and an
uncoordinated event(s).
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South Central Assistant Principal’s Metrics and Summative Scoring

e South Central Principal Effectiveness Rubric (50%): This score is obtained from the evaluation
rating from the South Central Assistant Principal Effectiveness Rubric. The process for
determining this is outlined in the rubric itself. It is weighted 50% of the principal’s
comprehensive rating.

e A-F Accountability Grade (30%): The A-F Accountability Grade is obtained through its own
rating process that incorporates growth and achievement. This rating will be provided by the DOE
to evaluators to include in the evaluation. It is weighted 30% of the assistant principal’s
comprehensive rating. A-F Grade Category Points A Highly Effective (HE) 4 B Effective (E) 3 C
Improvement Necessary (1) 2 D or F Ineffective (IN) 1

e Administrative Student Learning Objectives (20%): This is an opportunity for administrators
to focus on student learning beyond state mandated assessments. This component allows an
assistant principal to set_two goals to suit local needs, focus on specific areas, or to emphasize
growth if they are an underperforming school, etc. It is weighted 20% of the principal’s
comprehensive rating. The guidelines for Administrative Student Learning Objectives are as
follows:

1. Have two goals

2. Must be measurable

3. Must be collaboratively set by administrator and evaluator
4. May be district or school based

5. Must be based on student learning measures (student data)
6. Can be growth/improvement or achievement

7. May be based on whole school or subgroup populations
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SOUTH CENTRAL COMMUNITY SCHOOL CORPORATION

Principal’s Name:

Assistant Principal’s Evaluation

DOMAIN 1: TEACHER EFFECTIVENESS

1.1 Mission and Vision

Score

Contributes to the achievement of the mission

1.1.1 and vision
Assist in hiring, developing and retaining
1.1.2 effective teachers

1.2 Human Capital Manager

1.2.1

Observes professional practice

1.2.2 Provides actionable feedback

1.2.3 Monitors student performance
Demonstrates commitment to improve

124 teacher performance

1.3 Talent Review

1.3.1

Assists the principal with the evaluation
of teachers

DOMAIN 2: LEADERSHIP ACTIONS

2.1 Professional Leadership

2.1.1

Effectively communicates

2.1.2 Reflects on practice and continually learns
2.1.3 Demonstrates resilience and persistence
2.1.4 Monitors time and task management
2.2 School Leadership
2.2.1 Maintains a culture of excellence
2.2.2 Enhances teacher collaboration
2.2.3 Supports a universal code of conduct
Engage families and the community in student
2.2.4 learning
Implements appropriate academic
2.2.5 interventions
2.2.6 Provides effective supervision

TOTAL
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Final Rating:

Raw Score Weight Score
Rubric Rating x 0.50
A-F Grade x0.30
Ad. SLO Rating x0.20
Comprehensive Effectiveness Rating

Final Summative Evaluation Score:

Highly Effective Improvement Ineffective
Effective Necessary
4 points 3.5 points 2.5 points 1.5 points 1
point

Final Summative Rating:
Highly Effective
Effective

Improvement Necessary
Ineffective

Assistant Principal Signature Date

I have met with my evaluator to discuss the information on this form and have received a copy. Signing
this form does not necessarily indicate that | agree with the rating.

Evaluator Signature Date

I have met with the assistant principal to discuss the information on this form and provided a copy to
him/her.
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Domain 1: Teacher Effectiveness

Highly Effective assistant principals know that teacher quality is the most important in-school factor in improving student
achievement. Assistant Principals drive teacher effectiveness through (1) promoting commitment to the mission and vision, (2)
overseeing effective human capital management strategies and (3) by reviewing talent to improve teacher effectiveness.
Ultimately, Assistant Principals are evaluated by their ability to drive teacher development and improvement based on a system
that credibly differentiates the performance of teachers based on rigorous, fair definitions of teacher effectiveness.

the development and
retention of effective
staff members

—  Aligns personnel
recommendations
with the vision and
mission of the
school

Takes action steps
that have a limited
effective on the
development and/or
retention of effective
teachers

Occasionally aligns
the school’s
vision/mission to
hiring
recommendations

Competency Highly Effective (4) Effective (3) Improvement Necessary | Ineffective (1)
)
1.1 Mission & Vision
1.1.1 | Contributes | Inaddition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
to the the assistant principal: —  Working through —  Contributes —  Prioritizes personal
achievement | — Catalyzes complex issues in individual gain over the
of the commitment to and ways that energize capabilities to attainment of
mission & vigorous pursuit of stakeholder achieve essential organizational goals
vision the school’s vision commitment objectives in pursuit of the
& mission —  Contributing —  Organizes people mission and vision
individual and resources —  Exhibits actions or
capabilities and towards the pursuit behaviors that
leading group of key objectives, negatively affect
initiatives that but the results of stakeholder
consistently achieve these ventures are commitment
essential objectives inconsistent
—  Translates the vision
and mission into
daily school
practices
1.1.2 | Assists the In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
principal in the assistant principal: —  Bases hiring — Examines ateachers | —  Disregards or fails
hiring, —  Provides the student recommendations level of to examine teachers’
developing management and/or primarily on the effectivenessl but level c_>f
and instructional support teacher’s level of does not use it as the effectiveness when
.. necessary to develop effectiveness primary factor in making hiring
retaining and retain effective | —  Takes specific hiring recommendations
effe‘:'ve early career teachers actions to facilitate recommendations - Failsto take
teachers —

consistent steps to
facilitate the
development and/or
retention of effective
teachers

Fails to align hiring
recommendations to
the mission and
vision of the school
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1.2 Human Capital Management

Observes In addition to Level 3, The assistant principal: The assistant principal: The assistant principal:
professional the assistant principal: —  Examines prior —  Frequently —  Fails to conduct an
practice —  Systematically tracks performance and categorizes adequate number of
the number of student achievement instructional practice observations
observations, type of data to inform inaccurately —  Fails to implement a
feedback delivered, observations and —  Conducts the system to track the
and whether the walkthroughs minimum number of number of
feedback was —  Accurately required observations and/or
implemented categorizes observed observations, despite the type of feedback
—  Differentiates the instructional practice observed offered to teachers
number of —  Tracks the number of deficiencies in
observations based observations and professional practice
on observed levels of type of feedback —  Tracks the number of
teacher effectiveness delivered and observations and
regularly type of feedback
communicates delivered, but fails to
observed communicate
deficiencies in observation results to
teacher practice to the principal
the principal
Provides In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
actionable the assistant principal: —  Develops bite-sized —  Develops action —  Provides limited,
feedback —  Models desired action plans focused plans, but fails to high-level feedback
actions or schedules on the highest consistently focus to teachers or fails to
opportunities for the leverage teacher the plans on the provide post-
teacher to learn from actions highest leverage observation feedback
other teachers —  Provides a clear teacher actions altogether
—  Assists the teacher in directions for howto | — Leaves —  Fails to develop
rewriting lesson do the most implementation of action plans with
plans, unit plans, important tasks well feedback to chance teachers
assessments, etc. —  Frequently follows by failing to
up to ensure consistently follow-
feedback is up
implemented with
fidelity
Monitors In addition to Level 3, The assistant principal: The assistant principal: The assistant principal:
student the assistant principal: — Regularly analyzes —  Discusses results —  Primarily analyzes
performance | — Develop teachers’ student-level results from formative data only after

collective ability to
positively impact
student learning
Collaborates with
teachers to identify
students that may
benefit from the
school’s academic
support or high
ability programs

from classroom and
formative
assessments in post-
observation or other
1:1 teacher meetings
to identify
instructional and
achievement gaps
Collaboratively
develops concrete
action steps aligned
with student and
teacher needs
Frequently follows
up to ensure action
plans are
implemented with
fidelity

assessments in broad
terms, but fails to
examine student-
level data with
teachers

Allows teachers to
establish action steps
that lack clarity or
alignment to
performance data
Fails to frequently
follow up to ensure
proper
implementation

statewide
achievement tests are
complete

Fails to identify
action steps that are
aligned with interim
or classroom
assessment data
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Demonstrates | In addition to Level 3, The assistant principal: The assistant principal: The assistant principal
commitment | the assistant principal —  Facilitates frequent —  Facilitates general - Disregards the need
to improve — ldentifies and differentiated opportunities for for individualized
teacher facilitates opportunities for teachers to engage in assistance/coaching
performance opportunities for teachers to engage in professional learning | —  Provides limited
teachers to share best professional learning to increase their opportunities for
practices to increase their effectiveness as teachers to engage in
—  Demonstrates the effectiveness as instructors professional learning
ability to increase the instructors —  Provides individual
teachers —  Facilitates frequent assistant/coaching
effectiveness as 1:1 assistance or that is infrequent
evidenced by coaching to ensure
positive gains in proper
student achievement implementation of
new instructional
strategies
Competency Highly Effective (4) Effective (3) Improvement Necessary | Ineffective (1)

(2)

1.3 Talent Review

1.3.1 | Assists
the
principal
with the
evaluation
of
teachers

In addition to Level 3,

the assistant principal:

—  Uses knowledge of
teacher strengths and
weaknesses to assist
the principal with
strategic planning

The assistant principal:
Ensures all
evaluation processes
and expectations are
transparent and clear

—  Allocates necessary
time and resources to
complete thorough,
accurate and
defensible
evaluations

—  Demonstrates the
ability to identify
individual teacher
strengths and
weaknesses

—  Uses all available
data to assign
summative ratings
that clearly
differentiate the
effectiveness of
teachers

The assistant principal:
Follows corporation
policies and
procedures, but fails
to make these
explicit to staff
members evaluated

—  Allocates necessary
time and resources to
complete thorough
evaluation, but
summative ratings
fail to differentiate
teacher effectiveness

The assistant principal:
Fails to allocate the

necessary time and
resources to
complete teacher
evaluations as
evidenced by
inconsistent or
nonexistent
documentation
Incorporates limited
student data and
evidence of teacher
practice in evaluation
ratings
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Domain 2: Leadership Actions

Highly Effective assistant principals are deliberate in making decisions to raise student outcomes and drive teacher
effectiveness. Certain leadership actions are critical to achieving transformative results. Assistant Principals demonstrate
leadership actions to build relationships between students and teachers as well as among all stakeholders, model appropriate
behavior and continuous improvement, and ensure a school wide culture of achievement.

Competency

Highly Effective (4)

Effective (3)

Improvement
Necessary (2)

Ineffective (1)

2.1 Professional Leadership

211

Effectively
communicates

In addition to Level 3,
the assistant principal
—  Uses
communication to
build commitment
for and establish a
pressing sense of
urgency to achieve
organizational goals
—  Maintains high
visibility,
accessibility, and
establishes strong
lines of
communication

The assistant principal:
—  Communicates well
with appropriate
audiences and
responds in a timely
manner to resolve
expressed concerns
—  Uses appropriate
communication
methods and media
—  Maintains
appropriate
visibility and
accessibility to staff

The assistant principal:

Maintains
inconsistent lines of
communication
and/or selects
communication
methods or media
that have limited
effectiveness

Responds in an
inconsistent manner
to resolve expressed
concerns

The assistant principal:

Fails to keep
appropriate
audiences informed
Uses methods of
communication that
ineffective or
inappropriate for
the circumstance
faudience

2.1.2

Reflects on
practice and
continually
learns

In addition to Level 3,

the assistant principal

—  Promotes a culture
of self-reflection
and continuous
improvement

—  Engages self and
others in
professional growth
experiences that
translate into a
demonstrable
impact on student
culture and
achievement

The assistant principal:

—  Expresses
willingness to learn
and openly
acknowledges areas
for growth

—  Learns from
personal
experiences and the
actions/insights of
others

—  Establishes
priorities and and
achieves action
plans focused on
high-leverage
leadership
competencies

The assistant principal:

Expresses
willingness to learn
from others, but is
reluctant to admit
own short-comings
Establishes and
achieves most
personal and/or
professional growth
goals, but requires
significant input
from the principal
in establishing
priorities and action
steps.

The assistant principal:

Resists changes to
personal or
leadership
behaviors

Fails to consistently
achieve professional
growth goals as
outlined in
professional growth
plan
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2.1.3 | Demonstrates | In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
resiliency and | the assistant principal — Useschallengesand | — Demonstrates the - Reacts with visible
persistence —  Engages staff and setbacks to inspire desire to produce frustration to

self in a continuous creative problem great results, but challenging
pursuit of solving and fails to properly problems or
professional growth renewed prioritize action setbacks
and school commitment to steps or leverage —  Easily loses focus
improvement accomplish available resources on improving
— Anticipates ambitious goals to achieve student achievement
problems and — ldentifies action ambitious goals
Confronts and steps and leverages
solves problems available resources
that had yet to be to confront difficult
successfully problems
addressed
2.1.4 | Monitors time | In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:

and task
management

the assistant principal:

Prioritizes being an
instructional leader
above all else

Is a model of
punctuality and
timeliness in
discharging his/her
professional
responsibilities

Consistently
allocates the time
and resources
necessary to
achieve ambitious
goals

Spends time on high
leverage activities
Delegates
applicable
responsibilities to
other staff and helps
them achieve
success in these
activities

Establishes and
monitors progress
towards goals, but
fails to shield
highest leverage
activities from low
level distractions
Delegates
applicable
responsibilities to
other staff, but
doesn’t consistently
provide the support
necessary for them
to achieve success
in these activities.

Rarely protects time
for instructional
leadership priorities
Is frequently
distracted by
activities that could
be delegated to
others or that are
unrelated to
achieving the
school’s goals
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Competency

Highly Effective (4)

Effective (3)

Improvement Necessary

@

Ineffective (1)

2.2 School Leadership

2.2.1 | Maintains a In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
culture of the assistant principal: —  Contributes to the —  Possesses positive —  Fails to take the
excellence — Instills the daily maintenance and/or beliefs and initiative to identify

habits necessary to development of a assumptions about and recognize the
create a culture of student-centered the potential of accomplishments of
excellence culture that instills students and staff to others
— Isunwavering in excellence and learn and grow, but | —  Consistently ignores
maintaining high promotes learning fails to contribute staff or student
expectations for —  Provides students consistently to the performance issues
everyone and staff the maintenance and/or
support, time, and development of a
structures necessary student centered
to be successful culture
—  Celebrates the —  Recognizes and
accomplishments of celebrates the
others and accomplishments of
proactively resolves others, but allows
performance issues smaller performance
issues to go
uncorrected

2.2.2 | Enhances In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
teacher the assistant principal: —  Facilitates teacher —  Supports and —  Fails to provide
collaboration | —  Assists the principal collaboration to encourages teacher teams the

in establishing a design and teamwork and support and/or
culture of implement student- collaboration on resources necessary
collaboration that centered initiatives student-centered for to achieve
drives positive gains aligned to the initiatives, but fails desired results
in student mission and vision to hold teams to —  Fails to develop
achievement of the school high performance group relationships
—  Holds collaborating standards that promote

teams accountable teamwork,

for achieving openness, and/or

desired results collective problem

solving

2.2.3 | Supports a In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
universal the assistant principal: —  Coachesaculture of | —  Supports the —  Sends inconsistent
code of —  Facilitates the excellence through maintenance of messages about
conduct creation of student repeated practice routines, school policy

and staff culture that and modeling of procedures, and —  Tolerates discipline
self-monitors and desired behaviors policies; but is violations and
corrects - Consistently and primarily reactive allows positive
inappropriate fairly applies —  Fails to consistently student and staff
behaviors positive and apply either positive behavior to go

negative and/or negative unrecognized

consequences for consequences for

behavior behavior

—  Promotes a

predictable, safe

learning

environment

through consistency

of actions
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224

Engage
families and
the
community
in student
learning

In addition to Level 3,
the assistant principal:

Demonstrates
steadfast
commitment to
engaging parents
who are
traditionally
uninvolved in their
children’s education

The assistant principal:

Fosters partnerships
with families,
community agencies
and/or the corporate
sector

Capitalizes on the
strengths of
stakeholders in the
community to
provide
interventions,
supports and
resources to meet
student needs
Assists the principal
in securing
cooperation from
family and
community
members to support
school improvement
initiatives

The assistant principal:

Establishes
relationships with
key stakeholders,
but does not
capitalize upon their
strengths to enhance
student learning
Inconsistently
engages established
parents

The assistant principal:

Rarely connects
with stakeholders
about student
learning or to build
commitment to key
school improvement
efforts
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Optional Competencies: Professional Development, Instructional

Leadership & School Culture

Highly Effective assistant principals hold a variety of important roles in the school to effect positive gains in student
achievement. To do this, assistant principals (1) oversee professional development to improve teacher practice, (2) ensure the
implementation of aligned curriculum, instruction and assessments, and (3) ensures all staff and students are held to a high
level of behavioral and academic expectations

Competency

Highly Effective (4)

Effective (3)

Improvement Necessary

(2)

Ineffective (1)

1.x Professional Deve

lopment

Oversees
school-wide
professional
development

1.X.X

In addition to Level 3,
the assistant principal:
— Leverages teacher
leaders to provide
differentiated
professional
development
opportunities based
on individual need
— Facilitates
differentiated
professional
development that
consistently promote
improvements in
observed teacher
practice and/or
student achievement

The assistant principal:
Uses student
performance data
and teacher
evaluation results to
develop a systemic
plan for professional
development

—  Assists the principal
in providing
teachers and
administrative team
members
differentiated
professional
development
opportunities

—  Monitors the impact
of professional
development on
student learning and
teacher effectiveness

The assistant principal:
Provides generalized
learning
opportunities
aligned to the
professional needs
of some teachers
based on student
academic
performance data
and teacher
evaluation results

—  Fails to effectively
monitor the impact
of professional
development on
student learning
and/or teacher
effectiveness

The assistant principal:
Fails to provide
regular professional
development
opportunities
aligned to the staff’s
learning needs

Builds
productive
professional
learning
communities

1.X.X

In addition to Level 3,

the assistant principal:

—  Builds a systemic
culture of inquiry
into best practice
that has a
demonstrable impact
on teacher practice
and student
achievement

The assistant principal:
—  Strategically assigns
teachers to each

team and ensures
teachers have well
defined leadership
roles and
expectations

—  Assists teams in
establishing
priorities and
developing
ambitious and
measurable goals

—  Provides each team
with the
resources/support
necessary for them
to achieve their
goals

The assistant principal:
—  Strategically assigns
teachers to each
team, but fails to

provide well defined
leadership roles
and/or expectations

—  Assists the teams in
establishing
priorities and
developing goals,
but those goals often
lack rigor and/or
measurability

—  Provides
inconsistent support
to teams

The assistant principal:

—  Places little
emphasis on team
composition

—  Fails to hold teams
accountable for
establishing clear
goals

—  Provides little or no
support to teams
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1.x.x | Addresses In addition to Level 3, The assistant principal: The assistant The assistant principal:
teachers the assistant principal —  Assists the principal | principal: —  Failstodevelopa
rated —  Proactively assists with the development | —  Assists with the remediation plan, or
ineffective or teachers with of a remediation plan development of a develops a plan that
improvement achieving the goals for teachers that remediation plan is not compliant
necessary outlined in the o Focuseson that fails to provide with local or state

teacher’s highest the tools and/or policy, or
remediation plan leverage assistance/coaching
teacher actions necessary to
o Includes improve
measurable performance
goals and —  Establishes goals or
action steps action steps that are
o Containsa either
timeline and immeasurable or
system to fail to address the
monitor highest leverage
implementation teacher actions
o  Outlines
consequences
for failure to
improve
performance
—  Provides tools and
the
assistance/coaching
necessary to improve
performance
—  Where appropriate,
recommends
termination of
underperforming
teachers using
performance-based
evidence

1.x.x | Assists the In addition to Level 3, The assistant principal: The assistant The assistant principal:
principal the assistant principal: —  Collaboratively principal: —  Bases talent
with talent & | —  Capitalizes on the establishes ambitious | —  Uses summative management
leadership strengths of professional learning evaluations and decisions on

development

emerging leaders to
positively impact
student and/or staff
performance

goals with effective
and highly effective
teachers

—  Uses performance
data to identify and
recommend
emerging leaders for
increased teacher
leadership roles

—  Provides meaningful
support to emerging
leaders in new
teacher leadership
roles

other available
information to
identify teachers
with leadership
potential, but
provides limited
support to ensure
their success

personal preference
rather than available
data or
demonstrated ability
Fails to provide
meaningful support
to emerging leaders
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Competency

Highly Effective (4)

Effective (3)

Improvement
Necessary (2)

Ineffective (1)

2.X Curriculum and Instructional Leadership

2.x.X | Oversees In addition to Level 3, | The assistant principal: | The assistant principal: | The assistant principal:
aligned the assistant principal: | —  Collaborates with —  Ensures that —  Supports teacher
curricula, —  Uses common teachers to ensure curriculum, use of a curriculum
instruction and interim that the curriculum, instructional that is not aligned to
assessments assessments to instructional strategies, and state standards,

define the rigor of strategies, and interim assessments instructional
the academic interim assessments align with each strategies, or
program align with each other and with state assessments
—  Builds the capacity other and with state standards and end- | —  Resists revisions to
of the leadership standards and end- goal assessments in the curriculum even
team to analyze goal assessments in most, but not all when supported by
standards, all subject areas subjects student learning
curricula, and —  Facilitates inter —  Utilizes some outcomes
aligned grade level available interim
assessments to meetings to ensure assessments, but
improve teaching vertical articulation fails to implement
and learning of the curriculum interim assessments
—  Engages teams of in all courses
teachersin a —  Allows time for
systematic analysis teachers to analyze
of student learning and revise their
outcomes and curriculum, but
curriculum does not take a
revisions systematic
approach to this
process

2.X.X | Supports the In addition to Level 3, | The assistant principal: | The assistant principal: | The assistant principal:
development the assistant principal: | —  Develops and —  Develops and —  Diminishes the
and —  Builds the capacity monitors systems monitors systems value of SLOs by
implementation of the leadership and processes to and processes to allowing for
of rigorous team to provide ensure the ensure the extreme variation in
student teachers with development of development of the rigor and/or
learning effective _fegdback rigorous SLOs SLOs, but fails to al?gnment of SLOs
objectives on establishing and aligned to state or ensure they are with state or

monitoring national standards implanted with national standards
rigorous SLOs —  Leads collaborative fidelity.
work sessions to —  Fails to facilitate
develop and revisit opportunities to the
SLOs with teachers rigor and/or
throughout the year alignment with
as necessary state or national
standards varies
2.x.X | Uses data to In addition to Level 3, | The assistant principal: | The assistant principal: | The assistant principal:

drive
instruction

the assistant principal:

—  Develops teacher
leaders’ capacity to
drive data-driven
instruction and
decision-making

— Facilitates the
development of a
culture of data
driven decision-
making that has a
demonstrable
impact on
curriculum design
and student
achievement

Ensures the
availability of clear
and intuitive data
reports for teacher
analysis
Orchestrates
frequent and timely
teacher team
collaboration for
data analysis
Provides teachers
with the knowledge
and skills necessary
to use data to drive
instructional
improvements

Trains teachers in
the use of data , but
does not develop,
purchase, or
institute systems to
make team or
individual analysis
of data an efficient
and teacher friendly
process

Limits analysis of
data to year-end
autopsies
Inadequately
supports staff’s use
of data to guide
instruction
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2.x.x | Implements In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
appropriate | theassistant principal: | —  Ensures appropriate | —  Ensures school-level | —  Fails to properly
academic —  Implements school-level and and classroom-level utilize and/or
interventions interventions that classroom-level programs are in develop appropriate

have a proven programs are in place to help most academic
ability to increase place to help students meet their interventions for
student students meet their academic goals students that fail to
performance academic goals —  Examines student make adequate
—  Facilitates the —  Frequently analyzes data, but fails to progress

development of a student data to place students and/or | —  Fails implement
culture in which inform the need for respond in a timely procedures for
students take the or effectiveness of manner to students making parents
lead role in tracking academic struggling to make aware of their child’s
and communicating interventions and adequate progress placement and/or
their performance responds in atimely | —  Makes certain progress in an

manner to students parents are aware of academic support

that fail to make their child’s need program

adequate progress and current

—  Ensures parents are academic supports,

aware and provided but fails to ensure

the opportunity to be parents receive

actively involved in regular updates on

monitoring progress progress

towards academic

goals

2.xX | Implements In addition to Level 3, The assistant principal: | The assistant principal: | The assistant principal:
and the assistant principal: | —  Identifies and —  Develops most, but | —  Faijls to provide
monitors —  Successfully implements the most not all, teachers’ teachers with the
instructional promotes the use of effective abilitiesto support necessary to
technology instructional instructional implement available integrate technology

technology that
drives greater levels
of student
achievement

technology
Develops teachers’
ability to utilize
instructional
technologies to
support student
learning

Regularly monitors
and reports the
impact of
instructional
technology on
student learning

instructional
technology

Pursues the
implementation of
cutting edge
technology, but does
not monitor its
impact on student
learning

into lesson and/or
unit design
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Competency

Highly Effective (4)

Effective (3)

Improvement Necessary

2)

Ineffective (1)

2.x Student Culture, Management, and Support Services

2.X.x | Implements | In addition to Level 3, The assistant principal: The assistant principal: The assistant principal:
effective the assistant principal: | —  Collaboratively - Establishes and - Inadequately
school —  Institutes establishes, implements school develops stakeholders
policies operational implements, and policies, processes, understanding of
procedures systematically and routines, but school policies and/or
designed and reinforces school enforcement is consequences
managed to policies, processes inconsistent —  Fails to establish
maximize and routines in a firm, | —  Handles student and/or enforce a set of
opportunities for fair, and consistent discipline and standard operating
successful student manner attendance problems, procedures and
learning — Handles student but occasionally routines to ensure the
discipline and responds in a manner safe and efficient
attendance problems inappropriate for the operation of the
with a level of circumstance school
responsiveness — Develops studentand | —  Consistently fails to
appropriate to the staff understanding of handle student
severity of the school policies and discipline and/or
problem their consequences attendance problems
— Developsall in an inappropriate
stakeholders’ manner
understanding of
school policies and
their consequences
2.X.X | Monitors | Inaddition to Level 3, | The assistant principal: The assistant principal: The assistant principal:
school the assistant principal: | —  Institutes systems to — Implements tracking | —  Rarely uses data to
culture —  Builds capacity of assess the systems to monitor evaluate effectiveness
the staff to engage effectiveness of trends in student of interventions
in a process of policy and detect behavior and
continuous minor problems effectiveness of
improvement, before larger issues interventions and
ensuring classroom emerge Tracks support systems, but
policies and referral data to fails to engage
procedures reflect evaluate the teachers in a process
best practices effectiveness of of continuous
interventions improvement
—  Uses the data to
engage stakeholders
in a process of
continuous
improvement
2.x.x | Enhances | Inaddition to Level 3, The assistant principal: The assistant principal: The assistant principal:
a positive | the assistant principal: | —  Implements systems, | —  Consistently applies — Inconsistently
school —  Provides additional and/or incentives to positive and negative implements the
culture behavioral motivate students to consequences for student code of

interventions
and/or supports to
students and
teachers who
demonstrate an
unwillingness to
comply with policy

—  Demonstrates the
ability to positively
impact student
achievement and
culture

display appropriate,
ethical, and respectful
behavior at all times
Challenges low
expectations and
holds all persons
accountable for
observing agreed
upon procedures
Assists teachers with
the implementation of
effective classroom
management plans

behavior

—  Occasionally engages
with teachers in
discussions that
reflect low
expectations for
student achievement
and/or behavior

conduct,
Allows irresponsible
student behavior
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2.x.X | Provides In addition to Level 3, | The assistant principal: The assistant principal: The assistant principal:
effective the assistant —  Knows the students —  Knows the students —  Rarely engages
supervision | principal: by name, regularly by name, regularly with students,

- Volunteers to greets students by greets students by parents, and or
assist at school name, and is name, and is community
eventsand or proactive in talking proactive in talking members
functions to which and listening to and listening to - Fails to maintain
he/she is not students students high visibility at
directly assigned — Maintains high —  Maintains high Supervisory

visibility at all visibility at all functions
supervisory functions supervisory functions

and is proactive in and is proactive in

engaging in positive engaging in positive

conversation with conversation with

both students and both students and

parents parents

2.X.X | Supports In addition to Level 3, | The assistant principal: The assistant principal: The assistant principal:
student the assistant —  Ensures all students —  Ensures all students - Fails to ensure all
services principal: have access to have access to students have

—  Proactively works
with teams of
teachers to
identify students
that may benefit
from additional
academic,
behavioral, social,
or emotional
support services

educational
opportunities/services
that meet their
learning needs
Works with all school
staff to ensure the
social, emotional, and
behavioral needs of
each student are met
Collaborates with
service agencies in the
community to support
student needs that
require interventions
or additional supports

educational
opportunities/services
that meet their
learning needs, but
fails to ensure these
services are made
available in a timely
manner

Works with most
school staff to ensure
the social, emotional,
and behavioral needs
of most students are
met

Collaborates with
some service agencies
in the community to
support some student
needs that require
interventions or
additional supports

access to
educational
opportunities that
meet their needs
(special
education, 504,
etc)

Fails to ensure the
social, emotional,
academic, and
behavioral needs of
each student are
met

Rarely or never
collaborates with
service agencies in
the community to
support student
needs that require
interventions or
additional supports
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South Central Principal’s Metrics and Summative Scoring

South Central Principal Effectiveness Rubric (50%): This score is obtained from the evaluation
rating from the South Central Principal Effectiveness Rubric. The process for determining this is
outlined in the rubric itself. It is weighted 50% of the principal’s comprehensive rating.
A-F Accountability Grade (30%): The A-F Accountability Grade is obtained through its own
rating process that incorporates growth and achievement. This rating will be provided by the DOE
to evaluators to include in the evaluation. It is weighted 30% of the principal’s comprehensive
rating. A-F Grade Category Points A Highly Effective (HE) 4 B Effective (E) 3 C Improvement
Necessary (1) 2 D or F Ineffective (IN) 1
Administrative Student Learning Objectives (20%): This is an opportunity for administrators
to focus on student learning beyond state mandated assessments. This component allows a
principal to set_two goals to suit local needs, focus on specific areas, or to emphasize growth if
they are an underperforming school, etc. It is weighted 20% of the principal’s comprehensive
rating. The guidelines for Administrative Student Learning Objectives are as follows:

1. Have two goals

2. Must be measurable

3. Must be collaboratively set by administrator and evaluator

4. May be district or school based

5. Must be based on student learning measures (student data)

6. Can be growth/improvement or achievement

7. May be based on whole school or subgroup populations
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SOUTH CENTRAL COMMUNITY SCHOOL CORPORATION
Principal’s Evaluation
Principal’s Name:

1.0 Human Capital Manager Score

1.1 | Hiring and Retention

1.2 | Creates a professional development for administrators

1.3 | Identifies and mentors emerging leaders

1.4 | Provides evidence of delegation and trust

1.5 | Provides feedback to the administrative team

2.0 Instructional Leadership

2.1 | Uses data to make instructional leadership decisions

2.2 | Demonstrates evidence of student improvement through data

Solicits and uses feedback from key
2.3 | stakeholders

3.0 Personal Behavior

3.1 Models professional, ethical, and respectful behavior and expects the same

3.2 | Organizes time and projects for effective leadership

DOMAIN 2: LEADERSHIP ACTIONS

2.1 Personal Behavior

2.1.1 Professionalism

2.1.2 Time Management

2.13 Using feedback to improve student performance
2.1.4 Initiative and Persistence

2.2 Building Relationships

2.2.1 Culture of Urgency

2.2.2 Communication

2.2.3 Forging Consensus for Change & Improvement
2.3 Culture of Achievement

23.1 High Expectations

2.3.2 Academic Rigor

2.3.3 Data Usage in Teams

TOTAL
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Student Learning Scoring
A-F Accountability Grade A=4, B=3, C=2, D=1

SLO 1 Rating Exceeded=4 Met Both=3 Met One=2 Did Not Meet=1
SLO 2 Rating Exceeded=4 Met Both=3 Met One=2 Did Not Meet=1

Final Rating:
Raw Score Weight Score
Rubric Rating x 0.50
A-F Grade x0.30
Ad. SLO Rating x 0.20
Comprehensive Effectiveness Rating

Final Summative Evaluation Score:

Highly Effective Improvement Ineffective
Effective Necessary
4 points 3.5 points 2.5 points 1.5 points | 1 point

Final Summative Rating:
Highly Effective
Effective
Improvement Necessary
Ineffective

Principal Signature Date
I have met with my evaluator to discuss the information on this form and have received a copy. Signing
this form does not necessarily indicate that | agree with the rating.

Evaluator Signature Date
I have met with the principal to discuss the information on this form and provided a copy to him/her.
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Domain 1: Principal Effectiveness

Great principals know that teacher quality is the most important in-school factor relating to student achievement. Principals
drive effectiveness through (1) their role as a human capital manager and (2) by providing instructional leadership.
Ultimately, principals are evaluated by their ability to drive teacher development and improvement based on a system that
credibly differentiates the performance of teachers based on rigorous, fair definitions of teacher effectiveness.

Competency

Highly Effective (4)

Effective (3)

Improvement
Necessary (2)

Ineffective (1)

1.1 Human Capital Manager

1.11

Hiring and
retention

At Level 4, a
principal fulfills the
criteria for Level 3
and additionally:

Monitoring
the
effectiveness
of the systems
and
approaches in
place used to
recruit and
hire teachers;
Demonstrating
the ability to
increase the
entirety or
significant
majority of
teachers’
effectiveness
as evidenced
by gains in
student
achievement
and teacher
evaluation
results;
Articulating,
recruiting, and
leveraging the
personal
characteristics
associated
with the
school’s stated
vision (i.e.
diligent
individuals to
fit a rigorous
school
culture).

Principal recruits,
hires, and supports
teachers by:

Consistently
using
teachers’
displayed
levels of
effectiveness
as the primary
factor in
recruiting,
hiring, and
assigning
decisions;
Demonstrating
ability to
increase most
teachers’
effectiveness
as evidenced
by gains in
student
achievement
and growth;
Aligning
personnel
decisions with
the vision and
mission of the
school.

Principal recruits,
hires, and supports
effective teachers

by:

Occasionally
using
teachers’
displayed
levels of
effectiveness
as the primary
factor in
recruiting,
hiring, and
assigning
decisions OR
using
displayed
levels of
effectiveness
as a secondary
factor;
Demonstrating
ability to
increase some
teachers’
effectiveness;
Occasionally
applying the
school’s
vision/mission
to HR
decisions.

Principal does not recruit, hire, or support effective

teachers who

share the school’s vision/mission by:

- Rarely or never using teacher effectiveness as a
factor in recruiting,

- hiring, or assigning decisions?;

- Rarely or never demonstrating the ability to
increase teachers’

—  effectiveness by moving teachers along
effectiveness ratings;

—  Rarely or never applying the school’s
vision/mission to HR decisions.

! For new teachers, the use of student teaching recommendations and data results is entirely

appropriate.
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teachers

principal fulfills the
criteria for Level 3

and applies teacher
evaluations by:

Competency Highly Effective (4) Effective (3) Improvement Ineffective (1)
Necessary (2)
1.1.2 | Evaluation of | AtlLevel4,a Principal prioritizes Principal prioritizes Principal does not prioritize and apply teacher

and applies teacher
evaluations by:

evaluations by:
- Failing to create the time and/or resources

criteria for Level 3
and additionally:

—  Frequently
creating
learning
opportunities
in which highly
effective
teachers
support their
peers;

— Monitoring
the impact of
implemented
learning
opportunities
on student
achievement;

— Efficiently and
creatively
orchestrating
professional
learning
opportunities
in order to
maximize time
and resources
dedicated to
learning
opportunities.

professional learning

opportunities by:

- Providing
learning
opportunities
to teachers
aligned to
professional
needs based
on student
academic
performance
data and
teacher
evaluation
results;

- Providing
learning
opportunities
in a variety of
formats, such
as
instructional
coaching,
workshops,
team
meetings, etc.

- Providing
differentiated
learning

and additionally: - Creating the - Creating necessary to ensure
—  Monitoring time and/or insufficient the accurate evaluation of every teacher in the
the use of resources time and/or building;
time and/or necessary to resources - Rarely or never using teacher evaluation to
evaluation ensure the necessary to differentiate the
procedures to accurate ensure the performance of teachers ;
consistently evaluation of accurate —  Failing to follow all processes and processes
improve the every teacher evaluation of outlined in the
evaluation in the every teacher corporation evaluation plan for staff members.
process. building; in the building;
- Using teacher - Using teacher
evaluations to evaluations to
credibly partially
differentiate differentiate
the the
performance performance of
of teachers as teacher;
evidenced by - Following most
an alignment processes and
between procedures
teacher outlined in the
evaluation corporation
results and evaluation plan
building-level for all staff
performance; members.
- Following
processes and
procedures
outlined in the
corporation
evaluation
plan for all
staff members
1.1.3 | Professional At Level 4, a Principal Principal Principal does not orchestrate aligned professional
development | principal fulfills the | orchestrates orchestrates aligned learning

professional learning

opportunities tuned

to staff needs by:

- Providing
generalized
learning
opportunities
aligned to the
professional
needs of some
teachers
based on
student
academic
performance
data;

- Providing
learning
opportunities
with little
variety of
format;

- Providing
differentiated
learning
opportunities
to teachers in
some measure
based on

opportunities tuned to staff needs by:

—  Providing generic or low-quality learning
opportunities
unrelated to or uninformed by student academic
performance data;

—  Providing no variety in format of learning
opportunities;

—  Failing to provide professional learning
opportunities based on
evaluation results.
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based on
evaluation
results.

Competency Highly Effective (4) Effective (3) Improvement Ineffective (1)
Necessary (2)
opportunities evaluation
to teachers results.
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principal fulfills the
criteria for Level 3
and additionally:
-Encouraging and
supporting staff
members to seek
out responsibilities;
- Monitoring and
supporting staff in
a fashion that
develops their
ability to manage
tasks and
responsibilities.

delegates tasks
and
responsibilities
appropriately
by:

-Seeking out
and selecting
staff members
for increased
responsibility
based on their
qualifications,
performance,
and/or
effectiveness;
-Monitoring the
progress
towards success
of those to
whom
delegations
have been
made;
-Providing
support to staff
members as
needed.

delegates tasks
and
responsibilities
appropriately by:
-Occasionally
seeking out and
selecting staff
members for
increased
responsibility
based on their
qualifications,
performance
and/or
effectiveness;
-Monitoring
completion of
delegated tasks
and/or
responsibilities,
but not
necessarily
progress towards
completion;
-Providing
support, but not
always as
needed.

1.1.4 | Leadership At Level 4, a Principal Principal Principal does not develop leadership and talent by:
and talent principal fulfills the | develops develops - Rarely or never designing and implementing succession
development | criteria for Level 3 leadership and leadership and plans
and additionally: talent by: talent by: (e.g. career ladders leading to positions in the school;
— Encouraging -Designing and -Designing and —  Rarely or never provides mentorship to emerging leaders;
and implementing implementing - Providing no support and encouragement of leadership
supporting succession plans | succession plans and growth;
teacher (e.g. career (e.g. career —  Frequently assigns responsibilities without allocating
leadership and | ladders) leading | ladders) leading necessary
progression to every to some positions authority.
on career position in the in the school;
ladders; school; -Providing formal
—  Systematically | -Providing and informal
providing formal and opportunities to
opportunities informal mentor some,
for emerging opportunities to | butnotall,
leaders to mentor emerging
distinguish emerging leaders;
themselves leaders; -Providing
and giving -Promoting moderate
them the support and support and
authority to encouragement | encouragement
complete the of leadership of leadership and
task; and growth as growth as
—  Recognizing evidenced by evidenced by
and the creation of assignment to
celebrating and assignment existing
emerging to leadership leadership
leaders. positions or positions without
learning expanding
opportunities. possible positions
to accommodate
emerging and
developing
leaders.
1.1.5 | Delegation At Level 4, a Principal Principal Principal does not delegate tasks and responsibilities

appropriately by:

- Rarely or never seeking out and selecting staff members
for
increased responsibility based on their qualifications,
performance, and/or effectiveness;

- Rarely or never monitoring completion of or progress
toward
delegated task and/or responsibility;

— Rarely or never providing support.
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Addressing

teachers who
are in need of
improvement
or ineffective

At Level 4, a
principal fulfills
the criteria for
Level 3 and
additionally:
-Staying in
frequent
communication
with teachers on
remediation plans
to ensure
necessary support;
-Tracking
remediation plans
in order to inform
future decisions
about
effectiveness of
certain supports.

Principal
addresses
teachers in
need of
improvement
or ineffective
by:
-Developing
remediation
plans with
teachers rated
as ineffective
orin need of
improvement;
-Monitoring
the success of
remediation
plans;
-Following
statutory and
contractual
language in
counseling out
or
recommending
for dismissal
ineffective
teachers.

Principal addresses
teachers in need of
improvement or
ineffective by:

Occasionally
monitoring the
success of
remediation
plans;
Occasionally
following
statutory and
contractual
language in
counseling out
or
recommending
for dismissal
ineffective
teachers.

Principal does not address teachers in need of improvement

or

ineffective by:

- Occasionally, rarely or never developing remediation
plans with
teachers rated as ineffective or in need of
improvement;

- Rarely or never monitoring the success of remediation
plans;

- Rarely or never following statutory and contractual
language in
counseling out or recommending for dismissal
ineffective teachers.
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Competency

Highly Effective (4)

Effective (3)

Improvement
Necessary (2)

Ineffective (1)

1.2 Instructional Leadership

121

Mission and
vision

At Level 4, a principal
fulfills the criteria for
Level 3 and
additionally:

Defining long,
medium, and
short-term
application of
the vision
and/or mission;
Monitoring and
measuring
progress
toward the
school’s vision
and/or mission;
Frequently
revisiting and
discussing the
vision and/or
mission to
ensure
appropriateness
and rigor;
Cultivating
complete
commitment to
and ownership
of the school’s
vision and/or
mission fully
within the
school and that
spreads to
other
stakeholder
groups.

Principal supports a
school-wide
instructional vision
and/or mission by:

- Creating a vision
and/or mission
based on a
specific
measurable,
ambitious,
rigorous, and
timely;
instructional
goal(s);

- Defining specific
instructional and
behavioral
actions linked to
the school’s
vision and/or
mission;

- Ensuring all key
decisions are
aligned to the
vision and/or
mission;

- Cultivating
commitment to
and ownership of
the school’s
vision and/or
mission within
the majority of
the teachers and
students, as
evidenced by the
vision/mission
being
communicated
consistently and
in a variety of
ways, such as in
classrooms and
expressed in
conversations
with teachers and
students.

Principal supports a
school-wide
instructional vision
and/or mission by:
- Creating a
vision and/or
mission based
on a specific
measurable,
ambitious,
rigorous, and
timely;
instructional
goal(s);

- Making
significant key
decisions
without
alignment to
the vision
and/or
mission;

—  Cultivating a
level of
commitment
to and
ownership of
the school’s
vision and/or
mission that
encapsulates
some, but not
all, teachers
and students.

Principal does not support a school-wide

instructional vision and/or mission by:

- Failing to adopt a school-wide instructional
vision and/or mission;

- Defining a school-wide instructional vision
and/or mission that is not applied to
decisions;

- Implementing a school-wide instructional
vision without cultivating commitment to
or ownership of the vision and/or mission,
as evidenced by a lack of student and
teacher awareness.
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1.2.2 | Classroom At Level 4, a Principal uses classroom | Principal uses Principal uses classroom observations to
observations | principal fulfills observations to support | classroom support student academic achievement by:
the criteria for student academic observations to - Rarely or never visiting teachers to observe
Level 3 and achievement by: support student instruction;
additionally: —  Visiting all teachers | academic - Rarely or never analyzing student
- Creating frequently achievement by: performance data OR lacking ability to
systems and (announced and - Occasionally derive meaning from analysis of data;
schedules unannounced) to visiting —  Rarely or never providing feedback to
ensuring all observe teachers to teachers or consistently providing feedback
teachers are instruction; observe to teachers that is completely unrelated to
frequently - Frequently instruction; student outcomes.
observed, analyzing student —  Occasionally
and these performance data analyzing
observations with teachers to student
are drive instruction performance
understood and evaluate data to drive
by the instructional instruction
principal, quality; evaluate
teachers, —  Providing prompt instructional
and students and actionable quality;
to be an feedback to —  Providing
absolute teachers aimed at inconsistent or
priority; improving student ineffective
—  Monitoring outcomes based feedback to
the impact of on observations teachers
feedback and student and/or that is
provided to performance data. not aimed at
teachers. improving
student
outcomes.
1.2.3 | Teacher At Level 4, a Principal supports Principal supports Principal does not support teacher collaboration
collaboration | principal fulfills teacher collaboration teacher by:
the criteria for by: collaboration by: —  Failing to establish or support a culture of
Level 3 and - Establishing a - Establishing a collaboration through not establishing
additionally: culture of culture of systems such as common planning periods;
—  Monitoring collaboration with collaboration —  Discouraging teamwork, openness, and
collaborative student learning without a clear collective problem solving by failing to
efforts to and achievement or explicit provide staff with information pertaining to
ensure a at the center as focus on problems and/or ignoring feedback;
constant evidenced by student —  Rarely or never aligning teacher
focus on systems such as learning and collaborative efforts to instructional
student common planning achievement; practices.
learning; periods; —  Supporting and
—  Tracking best | — Encouraging encouraging
collaborative teamwork, teamwork and
practices to reflection, collaboration
solve specific conversation, in a limited
challenges; sharing, openness, number of
—  Holding and collective ways;
collaborating problem solving; —  Occasionally
teams —  Aligning teacher aligning
accountable collaborative teacher
for their efforts to the collaborative
results. school’s efforts to
vision/mission. instructional
practices.

Certified Staff Evaluation Plan, South Central Community School Corporation, 4940




Competency

| Highly Effective (4)

Effective (3)

Improvement Necessary (2) | Ineffective (1)

1.3 Leading Indicators of Student Learning

131 Planning
and
Developing
Student
Learning

Objectives

At Level 4, a principal fulfills
the criteria for Level 3 and
additionally:

- Utilizing SLOs as the
basis of school-wide
goals, and/or the vision
and mission;

- Communicating with
community members,
parents, and other
stakeholders the
purpose and progress
towards SLOs;

- Ensuring students are
aware of and can
communicate the
academic expectations
inherent in teacher
SLOs;

- Empowering teachers,
staff, and students to
participate in the
monitoring of progress
towards SLOs;

—  Revisiting the use and
design of teacher and
school-wide tracking
tools.

Principal supports the
planning and development of

Stud
(sLo

ent Learning Objectives
s) by:

Organizing and leading
opportunities for
collaboration within
departments and across
grades in developing
SLOs;

Collaborating with
teachers to identify
standards or skills to be
assessed;

Collaborating with
teachers to
develop/select
assessments to evaluate
overall student progress;
utilizing assessments
that accurately and
reliably measure student
learning;

Helping teachers to
assess baseline student
data to drive the
development of SLOs
that appropriately take
students’ starting points
into account;
Systematically working
with teachers to monitor
and revisit SLOs
throughout year as
necessary.

Utilizing a tracking tool
to monitor school-wide
progress on SLOs;
Ensuring teachers utilize
a tracking tool to show
student progress
towards SLOs.

Principal supports the
creation of Student
Learning Objectives (SLOs)
by:

—  Organizing, but only
occasionally leading
or participating in
opportunities for
collaboration, or
developing the
systems and
processes necessary
for collaboration to
occur;

—  Occasionally
collaborating with
teachers to identify
standards or skills to
be assessed;

—  Focusing on teachers
with existing common
assessments, but
failing to help those
who need the most
help in developing
assessments;

—  Working with
teachers only
occasionally
throughout the year
to measure progress
towards goals;

—  Occasionally ensuring
most teachers utilize a
tracking tool to show
student progress OR
tracking tools utilized
do not measure
progress towards
SLOs.

Principal does not support

the creation of Student

Learning Objectives by:

—  Failing to
organize/provide
opportunities for
teacher collaboration;

—  Failing to meet with
teachers to look at
baseline data, select
assessments, and set
SLOs;

—  Not meeting with
teachers throughout
the year to look at
progress towards
goals.
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2 Rigorous Student At Level 4, a principal Principal creates rigor in Principal creates rigor in Principal creates rigor in
arningOes fulfills the criteria for SLOs by: SLOs by: SLOs by:
Level 3 and additionally: —  Ensuring teachers’ —  Allowing teachersto | — Allowing for
- Utilizing rigorous SLOs define desired set lower outcomes to be
SLOs to define and outcomes; expectations for the benchmarked to less
lead a school’s —  Ensuring assessments growth of some than typical growth;
culture and sense of used correspond to students than — Failing to assess
urgency; the appropriate state others, and this is baseline knowledge
— Establishing an on- content standards; reflected in SLOs; of students;
going culture of —  Ensuring outcomes —  Assessing baseline — Failing to select
looking at data and are benchmarked to data that may not assessments that
progress towards high expectations, be effectively used are appropriately
SLOs involving all such as international to assess students’ aligned to content
staff members in the standards and/or starting points; standards.
school regularly typical to high growth; | —  Selecting and
meeting to talk about | —  Ensuring an analysis of allowing for
data and previous year's assessments that
instructionalractice. student data is may not be
included in the appropriately
development of SLOs; aligned to state
— Ensuring SLOs are content standards.
focused on
demonstrable gains in
students’ mastery of
academic standards as
measured by
achievement and/or
growth.
1.3.4 | Instructional At Level 4, a principal Principal supports Principal supports Principal does not support
time fulfills the criteria for Level | instructional time by: instructional time by: instructional time by:
3 and additionally: —  Removing all sources — Removing major —  Failing to establish a
—  Systematically of distractions of sources of culture in which
monitors the use of instructional time; distractions of instructional time is
instructional time to —  Promoting the sanctity instructional time; the priority, as
create innovative of instructional time; — Attempting to evidenced by
opportunities for — Ensuring every minute promote sanctity of discipline issues,
increased and/or of instructional time is instructional time but attendance,
enhanced maximized in the is hindered by issues interruptions to the
instructional time. service of student such as school school day, etc;
learning and discipline, lack of high | —  Rarely or never
achievement, and free expectations, etc; promoting the
from distractions. —  Occasionally allowing sanctity of
unnecessary non- instructional time;
instructional events - Frequently allowing
and activities to and/or encouraging
interrupt unnecessary non-
instructional time. instructional events
and activities to
interrupt
instructional time.
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Domain 2: Leadership Actions

Great principals are deliberate in making decisions to raise student outcomes and drive teacher effectiveness. Certain leadership actions are critical to
achieving transformative results: (1) modeling the personal behavior that sets the tone for all student and adult relationships in the school; (2) building
relationships to ensure all key stakeholders work effectively with one another; and (3) developing a school wide culture of achievement aligned to the
school’s vision of success for every student.

Competency

| Highly Effective (4)

Effective (3)

| Improvement Necessary (2) | Ineffective (1)

2.1 Personal Behavior

2.1.1 | Professionalism

At Level 4, a principal
fulfills the criteria for Level
3 and additionally:

- Articulates and
communicates
appropriate behavior
to all stakeholders,
including parents and
the community;

—  Creates mechanisms,
systems, and/or
incentives to motivate
students and
colleagues to display
professional, ethical,
and respectful
behavior at all times

Principal displays

professnonallsm by:
Modeling professional,
ethical, and respectful
behavior at all times;

- Expecting students and
colleagues to display
professional, ethical,
and respectful
behavior at all times.

Principal supports

professnonallsm by:
Failing to model
professionalism at all
times but
understanding of
professional
expectations as
evidenced by not
acting counter to
these expectations;

—  Occasionally holding
students and
colleagues to
professional, ethical,
and respectful

behavior expectations.

Principal does not support

professnonallsm by:

Failing to model
professionalism at all
times, and occasionally
modeling behaviors
counter to
professional
expectations;

- Rarely or never
holding students and
colleagues to
professional, ethical,
and respectful
behavior expectations.

2.1.2 | Time
management

At Level 4, a principal

fulfills the criteria for Level

3 and additionally:
Monitoring progress
toward established
yearly, monthly,
weekly, and daily
priorities and
objectives;

- Monitoring use of
time to identify areas
that are not
effectively utilized;

Principal manages time

effectively by:

- Establishing yearly,
monthly, weekly, and
daily priorities and
objectives;

- Identifying and
consistently prioritizing
activities with the
highest-leverage on
student achievement.

Principal manages time

effectively by:

- Establishing short-
term and long-term
objectives that are not
clearly aligned and
connected by
intermediate
objectives;

—  Occasionally
prioritizes activities
unrelated to student
achievement.

Principal manages time

effectively by:

- Rarely or never
establishing timely
objectives or priorities;

- Regularly prioritizing
activities unrelated to
student achievement;

2.1.3 | Using feedback
to improve
student
performance

At Level 4, a principal
fulfills the criteria for Level
3 and additionally:

- Developing and
implementing systems
and mechanisms that
generate feedback
and advice from
students, teachers,
parents, community
members, and other
stakeholders to
improve student
performance;

— Identifying the most
efficient means
through which
feedback can be
generated.

- Establishing “feedback
loops” in which those
who provide feedback
are kept informed of
actions taken based
on that feedback.

Principal uses feedback to

improve student

performance by:

—  Actively soliciting
feedback and help
from all key
stakeholders;

—  Acting upon feedback
to shape strategic
priorities to be aligned
to student
achievement.

Principal uses feedback to

improve student

performance by:

—  Accepts feedback
from any stakeholder
when it is offered but
does not actively seek
out such input;

—  Occasionally acting
upon feedback to
shape strategic
priorities aligned to
student achievement.

Principal does not use
feedback to improve
student performance by:
- Regularly avoiding or
devaluing feedback;
- Rarely or never
applying feedback to
shape priorities.

2.1.4 | Initiative and
persistence

At Level 4, a principal fulfills
the criteria for Level 3 and
additionally:

Principal displays initiative
and persistence by:

Principal displays initiative
and persistence by:

Principal does not display
initiative and persistence
by:
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Exceeding typical
expectations to
accomplish ambitious
goals;

Regularly identifying,
communicating, and
addressing the school’s
most significant
obstacles to student
achievement;
Engaging with key
stakeholders at the
district and state level,
and within the local
community to create
solutions to the
school’s most
significant obstacles to
student achievement.

Consistently achieving
expected goals;

Taking on voluntary
responsibilities that
contribute to school
success;

Taking risks to support
students in achieving
results by identifying and
frequently attempting to
remove the school’s
most significant
obstacles to student
achievement;

Seeking out potential
partnerships with groups
and organizations with
the intent of increasing
student achievement.

Achieving most, but
not all expected goals;
Occasionally taking on
additional, voluntary
responsibilities that
contribute to school
success;

Occasionally taking
risks to support
students in achieving
results by attempting
to remove the
school’s most
significant obstacles to
student achievement;
Infrequently seeking
out potential
partnerships with
groups and
organizations with the
intent of increasing
student achievement.

Rarely or never
achieving expected
goals;

Rarely or never taking
on additional,
voluntary
responsibilities that
contribute to school
success;

Rarely or never taking
risks to support
students in achieving
results;

Never seeking out
potential partnerships.
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Competency | Highly Effective (4) | Effective (3) | Improvement Necessary (2) | Ineffective (1)
2.2 Building Relationships
2.2.1 | Culture of At Level 4, a principal fulfills | Principal creates an Principal creates an Principal does not create
urgency the criteria for Level 3 and organizational culture of organizational culture of an organizational culture of
additionally: urgency by: urgency by: urgency by:
- Ensuring the culture of | —  Aligning the efforts of —  Aligning major efforts | — Failing to align efforts
urgency is sustainable students, parents, of students and of students and
by celebrating teachers, and other teachers to the teachers to a shared
progress while stakeholders to a shared understanding understanding of
maintaining a focus on shared understanding of academic and academic and
continued of academic and behavioral behavior expectations;
improvement; behavioral expectations, while - Failing to identify the
expectations; failing to include efforts of students and
- Leading a relentless other stakeholders; teachers, thus unable
pursuit of these —  Occasionally leading a to align these efforts.
expectations. pursuit of these
expectations.
2.2.2 | Communication | At Level 4, a principal fulfills | Principal skillfully and clearly | Principal skillfully and Principal does not skillfully

the criteria for Level 3 and

additionally:

— To the extent possible,
messaging key
concepts in real time;

—  Tracking the impact of
interactions with
stakeholders, revising
approach and
expanding scope of
communications when
appropriate;

—  Monitoring the
success of different
approaches to
communicating to
identify the most
appropriate channel of
communicating in
specific situations.

communicates by:

- Messaging key
concepts, such as the
school’s goals, needs,
plans, success, and
failures;

- Interacting with a
variety of stakeholders,
including students,
families, community
groups, central office,
teacher associations,
etc;

- Utilizing a variety of
means and approaches
of communicating, such
as face-to-face
conversations,
newsletters, websites,
etc.

clearly communicates by:

- Messaging most, but
not all, key concepts;

- Interacting with a
variety of
stakeholders but not
yet reaching all
invested groups and
organizations;

—  Utilizing a limited

number of means and

approaches to
communication.

and clearly communicate

by:

- Rarely or never
messaging key
concepts;

- Interacting with a
limited number of
stakeholders and
failing to reach several
key groups and
organizations;

- Not utilizing a variety
of means or
approaches to
communication OR
ineffectively utilizing
several means of
communication.

Forging
consensus for
change and
improvement

At Level 4, a principal fulfills
the criteria for Level 3 and
additionally:

- Guides others through
change and addresses
resistance to that
change;

- Monitors the success
of strategies and
revises based on
strengths and
weaknesses;

—  Creates cultural
changes that reflect
and support building a
consensus for change.

Principal creates a consensus
for change and
improvement by:

- Using effective
strategies to work
toward a consensus for
change and
improvement;

—  Systematically
managing and
monitoring change
processes;

- Securing cooperation
from key stakeholders
in planning and
implementing change
and driving
improvement.

Principal creates a

consensus for change and

improvement by:

- Identifying areas
where agreement is

necessary and has not

yet begun to

implement strategies

to achieve that
agreement;

—  Managing change and

improvement
processes without
building systems and
allies necessary to
support the process;
—  Asking for feedback

but not yet successful

in securing
cooperation in
delivering input from
all stakeholders.

Principal does not create a
consensus for change and
improvement by:

- Failing to identify
areas in which
agreement and/or
consensus is
necessary;

- Rarely or never
managing or
developing a process
for change and/or
improvement;

- Rarely or never
seeking out feedback
or securing
cooperation — making
unilateral, arbitrary
decisions.
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Competency

Highly Effective (4)

Effective (3)

Improvement Necessary

)

Ineffective (1)

2.3 Culture of Achievement

2.3.1 | High At Level 4, a principal Principal creates and supports | Principal creates and Principal does not create
expectations fulfills the criteria for Level high academic and behavior supports high academic and | or support high academic

3 and additionally: expectations by: behavioral expectations by: | and behavior

- Incorporating - Empowering teachers — Setting clear expectations by:
community members and staff to set high and expectations for —  Accepting poor
and other partner demanding academic and student academics and academic
groups into the behavior expectations for behavior but performance and/or
establishment and every student; occasionally failing to student behavior;
support of high —  Empowering students to hold students to these | —  Failing to set high
academic and set high and demanding expectations; expectations or sets
behavior expectations; expectations for —  Setting expectations unrealistic or

- Benchmarking themselves; but failing to empower unattainable goals.
expectations to the — Ensuring that students students and/or
performance of the are consistently learning, teachers to set high
state’s highest respectful, and on task; expectations for
performing schools; — Setting clear student academic and

- Creating systems and expectations for student behavior.
approaches to monitor academics and behavior
the level of academic and establishing
and behavior consistent practices
expectations; across classrooms;

- Encouraging a culture - Ensuring the use of
in which students are practices with proven
able to clearly effectiveness in creating
articulate their diverse success for all students,
personal academic including those with
goals. diverse characteristics

and needs.
2.3.2 | Academic At Level 4, a principal Principal establishes academic | Principal establishes Principal has not
rigor fulfills the criteria for Level rigor by: academic rigor by: established academic

3 and additionally: —  Creating ambitious —  Creating academic rigor by:

- Creating systems to academic goals and goals that are nearing - Failing to create
monitor the progress priorities that are the rigor required to academic goals or
towards rigorous accepted as fixed and meet the school’s priorities OR has
academic goals, immovable. academic goals; created academic
ensuring wins are —  Creating academic goals and priorities
celebrated when goals goals but occasionally that are not
are met and new goals deviates from these ambitious;
reflect achievements. goals in the face of —  Consistently sets and

adversity. abandons ambitious
academic goals.
2.3.3 | Datausagein At Level 4, a principal Principal utilizes data by: Principal utilizes data by: Principal does not utilize

teams

fulfills the criteria for Level

3 and additionally:

- Data used as basis of
decision making is
transparent and
communicated to all
stakeholders;

- Monitoring the use of
data in formulating
action plans to identify
areas where additional
data is needed.

- Orchestrating frequent
and timely team
collaboration for data
analysis;

- Developing and
supporting others in
formulating action plans
for immediate
implementation that are
based on data analysis.

—  Occasionally
supporting and/or
orchestrating team
collaboration for data
analysis;

—  Occasionally
developing and
supporting others in
formulating action
plans for
implementation that
are based on data
analysis.

data by:

- Rarely or never
organizing efforts to

analyze data;

- Rarely or never

applying data
analysis to develop
action plans.
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Superintendent Evaluation
ISBA/IAPSS MODEL

Process Percentages

= Rubric = Corporation Accountablity Grade = Goals/Objectives

LEADERSHIP OUTCOMES:
This score is obtained from the evaluation rating from the Indiana School Board
Association/Indiana Association of Public School Superintendents Superintendent Indicator
Survey. The process for determining this outcome is outlined in the rubric itself.

Highly Effective (HE)
Effective (E) 3
Improvement Necessary
(1 2
Ineffective (IN) 1

STUDENT LEARNING DATA 20%:
Accountability A-F Grade (20%): The Accountability A-F Grade is obtained through its own
rating process that incorporates growth and achievement. This rating is available through the

IDOE each iear. It is Weiihted at 20% of the suierintendent’s comirehensive rating.

A Highly Effective (HE) 4

B Effective (E) 3
Improvement Necessary

C (1 2

DorF Ineffective (IN) 1
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SUPERINTENDENT GOALS/OBJECTIVES (20%0):

This is an opportunity for superintendents to focus on individual goals/objectives mutually
identified by the superintendent and school board that address local needs, focus on specific areas
of school administration, or that emphasize areas of personal growth and performance. It is
weighted at 20% of the superintendent’s comprehensive rating.
The guidelines for Superintendent Goals/Objectives are as follows:

1. Must be collaboratively set by superintendent and school board

2. Must be measurable

3. Must represent a minimum of two goals

4. May be corporation or school-based

5. Can be reflective of personal growth or achievement

Exceeds all goals Highly Effective (HE) 4
Meets all goals, may
exceed in one goal | Effective (E) 3
Meets only one goal | Improvement Necessary (l) 2
Meets no goals Ineffective (IN) 1

COMPUTING THE SCORE:

Rubric Rating 0.70
Accountability A-F Grade 0.20
Superintendent Goals/Objective

Rating 0.20

Comprehensive
Effectiveness
Rating

SCALE:

Ineffective Improvement Effective Highly Effective

Necessary
1.5

1.0 4.0
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Indicator

ISBA/IAPSS Indiana Superintendent Evaluation Rubric

Highly Effective (4)

Effective (3)

Improvement Necessary

@

Ineffective (1)

1.0 Human Capital Manager — The superintendent uses the role of human capital manager to drive improvements in
building leader effectiveness and student achievement.

1.1 The superintendent
effectively recruits,
hires, assigns, and
retains school leaders.

1.2 The superintendent
creates a professional
development system
for school leaders
based on proficiencies

and needs.

1.3 The superintendent
identifies and mentors
emerging leaders to
assume key leadership

responsibilities.

The superintendent
consistently considers an
administrator’s
effectiveness as the primary
factor when recruiting,
hiring, assigning, or
retaining the leader and
monitors the effectiveness
of the personnel process
utilized throughout the
school corporation.

The superintendent
consistently considers
school or corporation goals
when making personnel
decisions.

The superintendent has
developed a system of job-
embedded professional
development that
differentiates training and
implementation based on
individual administrator
needs.

The superintendent uses
data from performance
evaluations to assess
proficiencies and identify
priority needs to support
and retain effective
administrators.

The superintendent has
identified and mentored
multiple administrators or
instructional personnel who
have assumed
administrative positions
and/or administrative
responsibilities.

The superintendent
consistently
considers an
administrator’s
effectiveness as
the primary factor
when recruiting,
hiring, assigning,
or retaining the
leader.

The superintendent
consistently
considers school
or corporation
goals when
making personnel
decisions.

Some effort has
been made to
differentiate and
embed
professional
development to
meet the needs of
individual
administrators.

The superintendent
has identified and
mentored at least
one emerging
leader to assume
leadership
responsibility in an
instructional
leadership role or
atan
administrative
level, with positive
results.

The superintendent
occasionally

considers an administrator’s
effectiveness

as the primary factor when
recruiting,

hiring, assigning, or retaining
the leader.

The superintendent
occasionally considers
school or corporation goals
when making

personnel decisions.

The superintendent is aware of
the differentiated needs of
administrators, but
professional

development is only embedded
in meetings at this time, rather
than incorporating the use of
collaboration, study teams, etc.

The superintendent has
provided some training to an
emerging school leader or
administrator, who has the
potential to independently
assume a leadership role.

The superintendent rarely
considers an administrator’s

effectiveness when recruiting,
hiring, assigning, or retaining

the leader.

The superintendent does not
consider school or corporation
goals when making personnel

decisions.

Professional development is
typically “one size fits all,”

and there is little or no evidence
of recognition of individual
administrator needs.

There is no evidence of effort
to develop any leadership skills
in others.

Persons under the
superintendent’s direction are
unable or unwilling to assume
added responsibilities.
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Indicator

Highly Effective (4)

Effective (3)

Improvement Necessary

@)

Ineffective (1)

2.0 Instructional Leadership — The superintendent acutely focuses on effective teaching and learning, possesses a
deep and comprehensive understanding of best instructional practices, and continuously promotes activities that
contribute to the academic success of all students.

2.1  The superintendent
demonstrates the use of
student achievement
data to make
instructional leadership
decisions.

2.2 The superintendent
demonstrates evidence
of student improvement
through student
achievement results.
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The superintendent
can specifically
document examples of
decisions in teaching,
assignment,
curriculum,
assessment, and
intervention that have
been made on the
basis of data analysis.
The superintendent
has coached school
administrators to
improve their data
analysis skills.

A consistent record of
improved student
achievement exists on
multiple indicators of
student success.
Student success
occurs not only on the
overall averages, but
in each group of
historically
disadvantaged
students.

Explicit use of
previous data
indicates that the
superintendent has
focused on improving
performance. In areas
of previous success,
the superintendent
aggressively identifies
new challenges,
moving proficient
performance to the
exemplary level.
Where new challenges
emerge, the
superintendent
highlights the need,
creates effective
interventions, and
reports improved
results.

The superintendent uses multiple
data sources, including state,
corporation, school, and
classroom assessments, and has at
least three years of data.

The superintendent systematically
examines data at the subscale
level to find strengths and
challenges.

The superintendent empowers
teaching and administrative staff
to determine priorities from data.
Data insights are regularly the
subject of faculty meetings and
professional development
sessions.

The superintendent reaches the
targeted performance goals for
student achievement.

The average of the student
population improves, as does the
achievement of each group of
students that has previously been
identified as needing
improvement.

The superintendent is
aware of state,
corporation, and school
results and has
discussed those results
with staff, but has not
linked specific
decisions to the data.

Some evidence of
improvement exists,
but there is insufficient
evidence of changes in
leadership, teaching,
and curriculum that
will create the
improvements
necessary to achieve
student performance
goals.

The superintendent is
unaware
of or indifferent to the data.

Indifferent to the data, the
superintendent blames
students, families, and
external characteristics.

The superintendent does not
believe that student
achievement can improve.
The superintendent has not
taken decisive action to
change time, teacher
assignment, curriculum,
leadership practices, or other
variables in order to improve
student achievement.
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Indicator Highly Effective (4) Effective (3) Improvement Ineffective (1)
Necessary (2)
2.3 The superintendent actively The superintendent has a very The superintendent The superintendent The superintendent is
solicits and uses feedback and open and support seeking frequently seeks rarely seeks and solicits perceived by
help from all key stakeholders in  attitude towards all input from various feedback in matters stakeholders
order to drive student stakeholders in the school stakeholders in related to the as being top-down
achievement. corporation in regards to matters related to improvement in student oriented in all
matters related to the the improvement in  achievement. decisions related to the
improvement in student student improvement in
achievement. achievement. student achievement.
The superintendent regularly
surveys staff and other school
community groups in this area
regarding their views.
Indicator Highly Effective (4) Effective (3) Improvement Ineffective (1)

Necessary (2)
3.0 Personal Behavior — The superintendent models personal behaviors that set the tone for all student and

adult relationships in the school corporation.

3.1 The The superintendent ~ On a regular basis Occasionally the The superintendent
superintendent is an exemplary the superintendent superintendent has does not display and
models model of has displayed not responded to use common
professional, appropriate appropriate and school community courtesy regularly
ethical, and professional professional members with and respectful
respectful behavior  behavior to all and responses to acceptable levels of  professional
at all times and encourages a members of the professionalism. responses when
expects the same positive and school community. dealing with
behavior from professional members of the
others. response from all school community.

members of the
school community.
3.2 The Personal The use of Projects are Project management

superintendent
organizes time and

organization allows
the superintendent

organizational
development tools

managed using lists
of milestones and

is haphazard or
absent.

projects for to consider is evident by deadlines, but are There is little or no
effective innovations and be supporting infrequently evidence of lists of
leadership. available to engage  documentation updated. milestones and

in leadership
activities and

provided by the
superintendent.

The impact of
changes is rarely

collaborate with Project/task documented.
people at all levels.  accomplishments
The superintendent  are publicly

applies project

management to project challenges
systems thinking are open for input
throughout the from a wide variety

organization.

celebrated and

of sources.
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deadlines.
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Indicator

other to achieve transformative results.
The superintendent

41

4.2

Highly Effective (4)

demonstrates
effective

communication with

parents and
community.

The
superintendent
forges consensus
for change and
improvement
throughout the
school
corporation.

Effective (3)

There is clear evidence
of parent-centered and
community-centered
communication,
including open forums,
focus groups, surveys,
personal visits, and
effective use of
technology.

Survey data suggests
that parents and
community members
feel empowered and
supportive of
educational objectives.
The superintendent
uses relationships and
school/community
partnerships to affect
community-wide
change that improves
both the community
and work of the school
corporation.

The superintendent
manages an ever
broadening portfolio of
partnerships and
collaborations that
support and help to
advance the strategic
plan of the school
corporation.

The superintendent
uses effective
strategies to achieve a
consensus for change
and improvement.
Guides others through
change and addresses
resistance to that
change.

Systemically monitors,
implements and
sustains the success of
strategies for change.

Improvement

Necessary (2)
4.0 Building Relationships —The superintendent builds relationships to ensure that all key stakeholders work effectively with each

The superintendent
assumes leadership
roles in important
local organizations
(e.g., serving on
boards of directors,
chairing important
committees or task
forces, leading new
community
initiatives).

The superintendent
actively and
effectively develops
community trust in the
school corporation
through individual
parent contact,
speaking engagements,
town hall meetings,
public forums, media
outlets, events, and
other approaches.
The superintendent
seeks out and creates
new opportunities for
meaningful
partnerships or
collaborative
endeavors.

The superintendent
uses effective
strategies to work
toward a consensus for
change and
improvement.

Directs change and
improvement
processes by
identifying and
securing the systems
and allies necessary to
support the process.
Secures cooperation
from key stakeholders
in planning and
implementing change
and driving
improvement.

The superintendent
occasionally
participates in local
organizations but
does not assume a
leadership role in
furthering
communications.
Initiative for
communication more
regularly comes from
outside entities and
not from the
superintendent.

The superintendent
occasionally
identifies areas where
consensus is
necessary.

Has identified areas
in which consensus is
needed but has yet to
implement a process
for change and/or
improvement.

Asks for feedback
from stakeholders but
is not yet successful
in securing
cooperation.
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Ineffective (1)

The superintendent does
not identify groups and
potential partners within
the community.

The superintendent fails
to ensure that all parental
and community
involvement activities
honor the cultures and
traditions of the local
community.

The superintendent fails
to interact with parents
and community groups
that have a critical role in
developing support for
the school corporation.

The superintendent fails
to forge consensus for
change.

Fails to identify areas in
which agreement and/or
consensus is necessary.
Rarely or never directs or
develops a process for
change and/or
improvement.

Rarely or never seeks
feedback or secures
cooperation and makes
unilateral decisions.
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Indicator

43

44

45

4.6

Highly Effective (4)

The
superintendent
understands the
role of the
superintendent in
engaging the
public in
controversial
issues.

The
superintendent
keeps the school
board informed on
issues, needs, and
the overall
operations of the

school corporation.

The
superintendent
encourages open
communication
and dialogue with
school board
members.

The
superintendent
provides the school
board with a
written agenda
and background
material before
each board
meeting.

The superintendent
consistently
employs a variety of
strategies to resolve
conflicts and forge
consensus within
the school
corporation
community in a
constructive and
respectful manner.
The superintendent
consistently
encourages open
dialogue, considers
diverse points of
view, and empowers
and supports
administrators in
utilizing these
conflict resolution
strategies.

The superintendent
communicates with
all school members
routinely, using a
variety of
mechanisms, such
as weekly notes, up-
dates, and telephone
calls.

The superintendent
has created an
environment where
input feedback and
from all school
board members is
both sought and
encouraged.

The superintendent
engages in open
discussion with the
school board on a
consistent basis.
The superintendent
creates an agenda
that prioritizes items
related to student
achievement and
provides complete
and thorough
background material
so that the board
can make an
informed decision.

Effective (3)

Improvement

Necessary (2)

The superintendent
employs a non-
confrontational
approach to resolve
conflicts and forge
consensus within
the school
corporation
community in a
constructive and
respectful manner.
The superintendent
frequently
encourages open
dialogue, considers
diverse points of
view, and often
empowers and
supports
administrators in
utilizing these
conflict resolution
strategies.

The superintendent
communicates with
all school board
members
periodically.

The superintendent
seeks input and
feedback from all
school board
members on a
frequent basis.

The superintendent
creates an agenda
that routinely
focuses on student
achievement issues
and provides
enough background
material to allow the
board to make an
informed decision.

The superintendent
employs a limited
number of strategies
to resolve conflicts
and forge consensus
within the school
corporation
community with
varying degrees of
success.

The superintendent
communicates with
selected school
board members
when needed.

The superintendent
seeks input and
feedback from only
a few school board
members and
usually to garner
support for
decisions made by
the superintendent.

The superintendent
creates an agenda
that occasionally
includes items
related to student
achievement and
provides limited
background
material.
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Ineffective (1)

The superintendent
does not respond to
conflictina
solution-oriented
and/or respectful
manner and
attempts at
consensus building
around critical
decisions are
unsuccessful.

The superintendent
has little
communication with
the school board
outside of meetings.

The superintendent
rarely seeks input
from the school
board and tends to
make unilateral
decisions.

The superintendent
creates an agenda
that focuses only on
operational matters
and provides
insufficient
background
material.
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Indicator

51

5.2

Highly Effective (4)

The superintendent
empowers building
leaders to set high
and demanding
academic and
behavior
expectations for
every student and
ensures that students
are consistently
learning.

The superintendent
establishes rigorous
academic goals and
priorities that are
systematically
monitored for
continuous
improvement.

The superintendent
leads and involves the
administrative team in
a comprehensive
annual analysis of
school and corporation
performance.
Multiple data sources
are utilized to analyze
corporation and
schools' strengths and
weaknesses and a
collaborative process
is used to develop
focused and results-
oriented goals.

Clear expectations are
established and
administrators and
educators are provided
differentiated
resources and support
to disaggregate data
and to assist in
identifying and
meeting each student's
academic, social,
emotional, and
behavioral needs.

The superintendent
regularly reports on
the progress of
rigorous academic
goals and corporation
academic priorities
that have been
established by the
superintendent and
approved by the
school board.

The monitoring of
goals and regular
revising and updating
of such plans is an
ongoing process
conducted by the
superintendent and the
board.

Effective (3)

Improvement

Necessary (2)
5.0 Culture of Achievement — The superintendent develops a corporation-wide culture of achievement aligned to the school
corporation’s vision of success for every student.

The superintendent
guides the
administrative team in
an annual analysis of
school and corporation
performance.

Data sources are
utilized to analyze the
corporation and
schools' strengths and
weaknesses and a
collaborative process
is used to develop
measurable goals.
Clear expectations are
established and
administrators and
educators are provided
differentiated
resources and support
to disaggregate data
and to assist in
identifying and
meeting each student's
academic, social,
emotional, and
behavioral needs.

The superintendent has
presented goals for
board approval that
clearly articulate the
academic rigor and
academic priorities of
the corporations
program.

Approved goals are
shared and available
for the entire
community.

The superintendent
requests that the
administrative team
utilize data sources to
analyze corporation
and school strengths
and weaknesses.
Goals are established
that may not be
focused or measurable.
General expectations
are established and
limited resources and
occasional supports
are provided to
support the
disaggregation of data
and to assist in
identifying and
meeting each student's
academic, social,
emotional, and
behavioral needs.

The superintendent has
occasionally made
some reference to
academic goals and
school improvement
priorities, but there are
no established written
goals or formats for
academic rigor or
improvement
approved by the board.
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Ineffective (1)

The superintendent
does not work with the
administrative team to
gather and utilize data
sources to analyze
corporation and school
strengths and
weaknesses.

Limited data is
available and a lack of
goal-setting is evident
throughout the
corporation.

The superintendent
does not establish clear
expectations or
provide the necessary
support for the
disaggregation of data
and to assist in
identifying and
meeting each student's
academic, social,
emotional, and
behavioral needs.

The employees of the
school corporation and
the school community
are unaware of the
school corporation
academic goals and
priorities and there is
no apparent and
definitive academic
direction established
by the superintendent.
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Indicator

5.3 The
superintendent
ensures that all
students have full
and equitable
access to
educational
programs,
curricula, and

available supports.

5.4 The
superintendent
guides building-
level staff to build
productive and
respectful
relationships with
parents/guardians
and engage them
in their children’s
learning.

Indicator

6.1 The
superintendent
employs factual
basis for decisions,
including specific
reference to
internal and
external data on
student
achievement and
objective data on
curriculum,
teaching practices,
and leadership
practices.

Highly Effective (4)

Highly Effective (4)

The superintendent
establishes clear
expectations and
provides resources
that enable
administrators and
teachers to identify
each student’s
academic, social,
emotional, and
behavioral needs.

The superintendent
sets clear
expectations and
provides resources
to support
administrators to
consistently and
regularly engage all
families in
supporting their
children’s learning
at school and home.

Decision making is
neither by
consensus nor by
leadership mandate,
but is consistently
based on the data.
Data is reflected in
all decisions,
ranging from course
and classroom
assignments to the
discontinuance of
programs.

The superintendent
can cite specific
examples of
practices that have
been changed,

discontinued, and/or

initiated based on
data analysis.

A variety of data
sources, including
qualitative and
quantitative, are
used.

Data sources
include state,
corporation, school,
and classroom
assessments.

Effective (3)

Effective (3)

Improvement

Necessary (2)

The superintendent
establishes clear
expectations and
provides resources
that enable
administrators and
teachers to identify
a majority of
students’ academic,
social, emotional,
and behavioral
needs.

The Superintendent
sets clear
expectations and
provides support for
administrators to
regularly engage
families in
supporting their
children’s learning
at school and home.

Improvement

The superintendent
establishes general
expectations and
resources are
limited to students
who are struggling
academically or
behaviorally.

The superintendent
sets general
expectations and
provides occasional
support for
administrators to
engage families in
supporting their
children’s learning

at school and home.

Necessary (2)
6.0 Organizational, Operational, and Resource Management — The superintendent leverages

organizational, operational, and resource management skills to support school corporation improvement
and achieve desired educational outcomes.

The pattern of
decision-making
reflects a clear
reliance on state and
corporation student
achievement data as
well as on
curriculum,
instruction, and
leadership practices
data.

Some decisions are
based on data, but
others are the result
of personal
preference and
tradition.
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Ineffective (1)

The superintendent
does not set
expectations and
resources are not
allocated on the
basis of any
identified needs of
students.

The superintendent
does not set
expectations or
provide support for
administrators to
regularly
communicate with
families on ways to
support their
children’s learning
at school and home.

Ineffective (1)

Data is rarely used
for decisions.

The predominant
decision making
methodology is
mandated from the
superintendent or
based on what is
popular.
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6.2 The
superintendent
demonstrates
personal
proficiency in
technology
implementation
and utilization.

Inferences from
data are shared
widely outside the
school community
to identify and
replicate the most
effective practices.

The superintendent
creates new
opportunities for
technological
learning and
empowers the
administrative team
to use new
technology
initiatives.

The superintendent
serves as a model
for technology
implementation.

The superintendent
personally uses
email, word
processing,
spreadsheets,
presentation
software, and other
software such as
student data
management
systems.

The superintendent
utilizes technology
within his/her daily
responsibilities.

The superintendent
has mastered some,
but not all, software
required for
proficient
performance.

The superintendent
takes the initiative
to learn new
technology but
rarely becomes
proficient in its use.
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The superintendent
has limited literacy
with technology.
There is little or no
evidence of the
superintendent
taking a personal
initiative to learn
new technology.
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Indicator

6.3

6.4

6.5

Highly Effective (4)

The
superintendent
oversees the use of
practices for the
safe, efficient, and
effective operation
of the school
corporation’s
physical plant,
equipment, and
auxiliary services
(e.g., food services,
student
transportation).

The
superintendent
provides
responsible fiscal
stewardship.

The
superintendent
demonstrates
compliance with

legal requirements.

The superintendent
ensures there are
procedures in place
to address the safety
of students and staff
in the event of a
disaster.

Staff members have
a working
knowledge of
procedures.

The superintendent
ensures staff is
properly trained and
competent to carry
out their duties with
respect to the
corporation’s
physical plant,
equipment, and
auxiliary services.
Monitoring steps
are in place to
measure operation
efficiencies.

The superintendent
regularly saves
fiscal resources for
the corporation and
reallocates those
resources to help the
corporation achieve
its strategic
priorities.

Results indicate the
positive impact of
reallocated
resources in
achieving strategic
priorities.

The superintendent
has established
processes to
increase fiscal
resources, €.g.,
grants, donations,
and community
resources.

The superintendent
demonstrates an
understanding of the
legal standards and
board policy
requirements of the
corporation, and
consistently adheres
to those standards
and requirements.

Effective (3)

Improvement

Necessary (2)

The superintendent
ensures there are
procedures in place
to address the safety
of students and staff
in the event of a
disaster.

Periodic review of
these procedures is
in place.

The superintendent
provides
opportunities for
staff training in
order to carry out
their duties with
respect to the
corporation’s
physical plant,
equipment, and
auxiliary services.

The superintendent
leverages
knowledge of the
budgeting process,
categories, and
funding sources to
maximize all
available dollars to
achieve strategic
priorities.

The superintendent
demonstrates an
awareness of the
legal standards and
board policy
requirements of the
school corporation
and adheres to those
standards and
requirements.

The superintendent
has procedures in
place to address the
safety of students
and staff in the
event of a disaster.
The superintendent
attempts to provide
a safe and efficient
operation of the
corporation’s
physical plant,
equipment, and
auxiliary services.

The superintendent
lacks proficiency in
using budget to
focus resources on
strategic priorities.

The superintendent
is not respectful of
legal standards
and/or board policy
requirements.
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Ineffective (1)

The superintendent
has limited or no
procedures in place
to address the safety
of students and staff
in the event of a
disaster.

The superintendent
pays little or no
attention to the
oversight of the safe
and efficient
operation of the
corporation.

The superintendent
has little proficiency
in sound budgetary
practices.

The superintendent
is unaware of the
legal standards and
board policy
requirements.
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